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PETER HAGBOLDT: MEMORIAM 


Das große Vergangene, 

das große Zukünftige 

strömt zum Ewigen zusammen. 
(Alfred Mombert) 


AGAIN death has robbed colleague who for years has 
been one the foremost leaders the field pedagogy. the 
second August, 1943, Peter Hagboldt was fated cross the 
Great Divide. Eight years ago his health had become seriously 
impaired that was forced sever his connections with the Uni- 
versity Chicago where held professorship the Department 
German. 

was born Duisburg, Germany, 1886. Having graduated 
from the local Realgymnasium, attended the University 
Cologne and shortly thereafter decided seek his fortunes the 
United States (1907). married Louise Augusta Langel. 

With his thorough knowledge classic and modern foreign lan- 
guages, secured teaching position the Francis Parker 
School Chicago (1913-17). Subsequently, became associated 
with the University Chicago from which received his Ph.D. 
degree 1924. 

Hagboldt’s chief interest lay the field pedagogy for was, 
the saying goes, born teacher anu most successful one. His 
contributions this area are numerous. Aside from great number 
articles published various educational journals, has written 
pamphlets and books great practical value teachers German 
(See list his publications below). 

Long before the Modern Foreign Language Study began its 
survey, Hagboldt had been staunch advocate the Reading 
Method, called, though not the neglect training oral pro- 
ficiency—a phase that became somewhat neglected after the ap- 
pearance Coleman’s volume and which has experienced moment- 
ous revival only recently because the stress laid the Army 
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Specialized Training Program speaking knowledge the foreign 
language. 

After the Modern Foreign Language Study had completed its 
work and had published the results its investigations, Hagboldt 
felt that the most pressing immediate need was provide the 
teachers German with suitable texts embodying the underlying 
principles advocated the Study; viz., the grading reading ma- 
terial conformity with established word frequencies. Thus was 
born the Chicago Series (later taken over Heath Co.) 
simplified and graded texts, with Hagboldt editor-in-chief. 
the fifteen booklets planned only four came from his collabora- 
tors, the remaining booklets the series were written Hagboldt 
himself. 

should noted that most Hagboldt’s more important con- 
tributions were made during his prolonged illness after leaving the 
University. One can easily imagine the desperate mood that must 
assail man who had been intensively active all his previous years 
and then finds himself suddenly greatly incapacitated for any fur- 
ther labors, with little prospect ever regaining his health. 

Hagboldt took his misfortunes philosophically, stoically. “After 
all,” said one occasion, allowed work from three 
four hours daily the instalment plan—half hour’s work, 
half hour’s rest. you see still half alive and only half 
dead.” And spite his gravely impaired health kept 
working the very day his death. was writing Finis 
his Basic German Reader August first. the following day 
collapsed his desk, was taken ambulance the Billing’s 
Hospital and died the way. Thus ended the career man with 
infinite patience and indomitable courage. The teaching profession 
has lost him indefatigable worker and sound guide. Those 
who knew him more intimately will long cherish his memory that 
devoted friend and man unblemished character, sterling 
qualities and high professional ideals. 


List Publications: 
The Test play) 1918 
How Study Modern Languages College (1924) 

How Study Modern Languages High School (1924) 

Essentials German Reviewed (1927) 

Inductive Readings German. Book (1927) 

Building the German Vocabulary (1928) 

Brief Course German 
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collaboration with Kaufmann: 


Inductive Readings. Book (1927) 
Modern German Grammar (1927) 
Deutsch für Anfänger (1930) 
Lesebuch für Anfänger (1930) 

Basic German Reader (1943) 


Hagboldt served visiting professor (during summer sessions) 
Columbia University (1926 and 1928); University Berlin, Ger- 
many, 1930; Northwestern University, 1932. 

Purin 
Castle Heights, 
Lebanon, Tennessee 


ADJUSTMENT THE COLLEGE CURRICULUM 
WARTIME CONDITIONS AND NEEDS* 


THIS REPORT one series designed assistance teachers 
colleges and universities. has been prepared committee 
appointed the American Association Teachers German and 
consisting of: 
Lenz, Assistant Professor German, Queens College, Chairman; 
ALBERT VAN Assistant Professor German, Princeton University 
Professor Germanic Languages, Stanford University 
Professor German, Brooklyn College. 


The Committee thanks the institutions which have cooperated 
with making this study. The chairman gratefully acknowledges 
the assistance Edmund Paul Kurz Queens College, who made 
preliminary digest the questionnaire replies upon which the re- 
port based. 

publishing this report the Office Education does not 
assume responsibility for the statements contained therein; such 
responsibility rests with the Committee named above. 


INTRODUCTION 


The objective this report make preliminary study 
the impact the war upon the curriculum German courses 
colleges the United States. 

Each member the Committee provided list colleges 
universities which considered representative his geographical 
area. each these institutions detailed questionnaire was sent. 
Information regarding Foreign Area and Language work the 
Army Specialized Training Program was not included. 

institutions approached this way sent These 
have geographical distribution roughly similar the numerical 
distribution colleges throughout the country, i.e., percent 
the East and Middle West, percent the South and Far West. 
The report should therefore representative the country-wide 


Reprinted without change from Report No. (German) the Federal 
Security Agency the Office Education. 
brief report listing institutions, several new courses, and few 
changes was given the Monatshefte für deutschen Unterricht, XXXIV, No. 
(April 1942), pp. 194-195. 
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situation. The replies show regional variations, i.e., about the 
same degree change lack change reported from all sections. 
The implication that the impact the war was quite similar 
all areas. 

There significant difference between reports from coeduca- 
tional schools and those having only men. Institutions having only 
women differ from the others only that they have instituted new 
courses for translators, interpreters and research workers and, except 
for one instance (Hunter College), not offer military German. 


NATURE THE CHANGES REPORTED 


the institutions replying, reported changes aim, con- 
tent, method courses. Twenty-three reported change. 
other words, more than half the schools made some sort change 
under the impact the war. all cases new courses were added 
the curriculum. Twelve the listed changes aim, indi- 
cated changes content, made changes method. About half 
the institutions reported their changes applicable entire de- 
partmental offerings courses (e.g., stress the spoken word, in- 
clusion military material), while the rest said that they applied 
only individual 

Practically all institutions concerned are uncertain about the 
permanence the changes they have made. Adjustments are 
rapid and continuous state flux. doubt further changes have 
already been made which could not foreseen the time our 
questionnaires were filled out: May 1943. This date must kept 
clearly mind our bench mark. 

All reporting institutions agree that the inclusion military 
German both regular and special courses will not continued 
beyond the end the war. the other hand, changes related 
method instruction and general intellectual considerations 
rather than specific technical phases the war are expected 
more permanent, or, least the strong desire for their survival 
expressed, Detailed comment expected desired survival will 
given under the specific changes below. 


New 


Military German (listed institutions). This course has 
been introduced all levels instruction from the elementary 
the third year. varies scope from hour week for one term 
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hours week for two terms. Three institutions give the aim 
the course the development oral-aural proficiency, all others 
aim the reading military German documents. Methods and 
texts vary according the aim. and large, then, this course 
reading and translation. There some attention given number 
instances the use recordings and visual aids. Texts range 
from Readings Military German (Pusey-Steer-Morgan, Heath 
Co.) and Kriegsdeutsch (Funke-Spann-Fehling, Crofts Co.) 
specially prepared mimeographed texts and government manuals 
and microfilm (when available). few the courses some time 
given learning German script. 

the whole, the experience with this course seems have been 
not very satisfactory. The course was introduced with patriotic 
enthusiasm and the desire meet what seemed national 
need. For brief time after Pearl Harbor the course attracted 
moderate number students. But soon the War Department indi- 
cated that the need lay different direction—practical everyday 
conversational language. (See letter from War Department pub- 
lished Monatshefte fiir deutschen Unterricht, XXXIV, No. 
May 1942, 290. earlier hint had come from Richard Pattee 
and Mortimer Graves the meeting the Modern Language As- 
sociation Indianapolis December, 1941.)—a point which was 
strongly reinforced letter from Dr. Maxim Newmark (published 
the GERMAN QUARTERLY, XVI, No. May 1943, pp. 160-161) 
and frequently referred with approbation the replies our 
questionnaire. Many men who had some use for the course were 
called into service. The women had use for it. Some instructors 
had great difficulty with the technical material and were handicapped 
lack latest up-to-date military German parlance and texts, 
which Washington did not release. Some frankly considered the 

course form window dressing, since was either just another 
course for teaching the German language (in which case deserved 
special name), was highly technical (in which case were 
not well equipped teach it). Whatever the reasons were and despite 
the most laudable intentions and efforts, enrollments the course 
have fallen off gradually. several institutions the course was of- 
fered repeatedly, but never had enough registrants given. 
Quite naturally one expects survive the end the war and 
one will sorry see go. 

The evidence this report fully corroborates the findings 
George Scherer his two articles “Wartime German,” GER- 


ADJUSTMENT THE COLLEGE CURRICULUM 115 


MAN QUARTERLY, XVI, No. (March 1943), 59-63, and “The Mili- 
tary German Course,” MfdU, XXXV, No. (October 1933), 338- 
342. 

Scientific German (in cases the more limited form “Medi- 
cal German”), This course has been newly introduced five insti- 
tutions, two cases the intermediate and three the advanced 
level. These are the conventional science reading courses, which 
even before Pearl Harbor had included technological material 
military import. Their introduction this time was due the war- 
time need for increased production trained natural scientists. 

Experience with the course the five institutions above and 
others that had the course right along fairly satisfactory. Mis- 
givings teachers that their scientific knowledge might inade- 
quate disappeared after some preparation and experience. The war 
needs tended make the course more purposeful than ever (though 
some commentators still feel that German German and all the 
science student needs scientific dictionary). Enrollment the 
course has held well, some cases even increased. The course 
expected remain part the German curriculum. 

Advanced courses translation. Such courses were introduced 
three women’s colleges meet the war need for translators, 
censors, and interpreters, The reading material includes government 
documents, statistical reports, and letters German script. The 
courses prepare the student more less directly for the appropriate 
civil service positions. Results the courses are considered satis- 
factory. Since there expectation relations with new post-war 
Germany, these three colleges (and addition one coeducational 
institution, which has offered similar course but has not given it) 
expect these courses given after the war also. (Cf. Lillian 
Stroebe, “Training Government Translators Vassar College,” 
MfdU, XXXV, No. May 1943, pp. 265-270.) 

Miscellaneous, One institution introduced intermediate course 
conversational practice and another offered new course Ger- 
man civilization. These courses follow the conventional patterns. 
Their introduction this time symptomatic the war impact 
aims, content, and methods, which reported below. this 
same category belongs the experiment New York University 
which led the organization “Language Institute” its War 
Training Center under the Division General Education. This 
Institute offers practical conversational courses languages 
involved the war. Results are not yet available. 
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CHANGES REGULAR COURSES 


Changes aim. With regard changes the aim instruction 
the impact the war truly epoch-making. Twelve schools (i.e., 
practically half those reporting any changes all) have swung 
away from the time-honored American college aim teaching stu- 
dents read German. They are now reshaping their courses de- 
velop the student practical speaking knowledge and with 
orientation everyday German affairs. They wish equip him for 
the possibility that may suddenly find himself German speak- 
ing territory and may need get along linguistically his own. 
While has long been the custom combine some information 
German geography, life and customs with language instruction, such 
material was generally highly literary and cultural (i.e., strictly 
intellectual) character and often had only indirect bearing upon 
the practical problems life Germany. There was relatively 
little attention the spoken word. was assumed that much at- 
tention could not given speaking, since the average student 
took foreign language only hours week for period between 
and years. the monumental report 1928, the Modern Lan- 
guage Study, contended, was unwise, not impossible aim 
more than reading knowledge with such limited training. 

But the teachers have faced the new need with vigor. deter- 
mined are they meet it, that some them are heaping abuse 
the Modern Language Study, were malicious and mis- 
leading document. But surely had considerable validity its own 
time. Now the times have clearly changed, and reading knowledge 
just doesn’t fill the bill. Unfortunately our curricula had made 
allowance for this war need—and still not, for college has in- 
creased the total time allocated foreign language the cur- 
riculum. Nevertheless, the old and now outdated time schedules, 
colleges are now trying meet the problem inserting more 
and more practical spoken German their regular curriculum 
courses. They are attempting teach rudimentary conversational 
facility years. And they believe that the practical conversational 
aim here stay. (It has not been possible ascertain the de- 
gree which this development due the stimulus the article 
entitled “Statement from Modern Language Association America,” 
Professors Schevill, Fife, and Havens, which appeared the 
April number Education for Victory.) 

Changes content. Nineteen institutions report changes the 
content their regular courses. These changes follow the needs 
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the war and the above-mentioned revised aims. Twelve colleges 
have inserted military German varying amounts and various 
levels (mostly intermediate advanced), their regular language 
courses (in two instances every term the required sequence 
courses). Five institutions report change due the inclusion 
scientific material, six mention geographical and other civiliza- 
tion material. Fifteen mention increased emphasis the conver- 
sational material the courses. Practically all state that their 
changes are the direction “practical needs.” They define these 
needs variously involving military German, conversational Ger- 
man, scientific German, “everyday” subject matter, and the German 
social-science fields such economics, history, political science. 

interesting note that, while institutions report changes 
content, only report these same changes applying changes 
aim. may well that some institutions have consciously 
changed content without changing aims, but also possible that 
the war impact was swift that some are not yet aware that their 
aim has shifted. 

Changes method. Changes method are reported nine in- 
stitutions, which list among their new departures: greater conversa- 
tional practice, more use visual aids and various types voice- 
recording machinery, and notably topical organization the 
material, i.e., organization subject matter rather than gram- 
matical forms. These three departures are significant since they 
show return the “direct method” and swing away from the 
“reading method” and the emphasis formal grammar. 

That only nine replies report changes method signifies slight 
lag behind the other changes. Reasons for this lag are suggested 
some individual comments the replies. few felt that the con- 
ventional methods were adequate cope with the new needs. Three 
commentators, however, felt that the old methods and indeed the 
whole old curricula were inadequate for the new need practical 
ability. They advocate introduction intensive 
courses meeting five even more times per week and for longer 
hours, possible. Steps are being taken introduce courses 
now these three colleges, and their development will watched 
with interest. Such courses have been vogue all along non- 
collegiate commercial language schools, but with extremely few ex- 
ceptions they have been absent from college curricula. Their intro- 
duction will welcomed the large number language teachers 
who have pointed out all along that the largest obstacle success- 
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ful language instruction the inadequate time allotted our 
curricula. 

Though only one reply specifically mentions Prof. Bloomfield’s 
Outline Guide for the Practical Study Foreign Languages (1942) 
seems likely that this booklet provided strong stimulus this 
development. 

Changes textbooks, Textbook changes were not adequately 
reported make possible full report here. The need for books 
military, scientific, and conversational German was met satisfac- 
torily with recent appropriate American publications. The present 
offering text materials the social sciences was felt some- 
what inadequate. all types courses teachers were quick pro- 
vide mimeographed text materials where present published materials 
were considered unsuitable. the past years there has been 
growing trend discard the sentimental nineteenth century literary 
readings which have been tenacious favorites our schools (“Im- 
mensee,” “Germelshausen,” “Höher als die Kirche”) favor 
more realistic and up-to-date literary readings, This trend has been 
strengthened the impact the war, judge few very drastic 
individual comments. Here, too, the trend toward practical, every- 
day realities. 


SUGGESTIONS 


Nineteen replies incorporate suggestions other teachers. Eleven 
these come from institutions not reporting any changes. With 
the exception three replies the 19, all support and amplify the 
developments have noted above. Every single development finds 
least one supporting voice the suggestions. eight instances 
developments were advocated institutions which have not yet 
effected these changes faddish and illusory and take strong 
stand for the traditional cultural, literary, philosophical, liberal 
arts values. 

Suggestions not otherwise mentioned the material this re- 
port are: (1) Raise standards, that more expected the stu- 
dent each level; (2) away entirely with grammar end 
itself; (3) have the best teachers instruct the more elementary 
classes; (4) teach more limited but more practical vocabulary; 
(5) give more time “Landeskunde”; and (6) put more stress 
upon student participation extracurricular language activities, 
such clubs, language tables, films, plays, and the like. 
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The suggestions thus generally support the trends noted this 


report. 
SUMMARY 


The impact the war upon the curriculum German, re- 
ported our sampling representative American colleges, char- 
acterized first quick adjustment what was considered the 
need the moment: the inclusion military German existing 
new courses. soon the military authorities pointed out 
the more serious need for practical everyday conversational work, 
adjustments were made meet this need modifying old courses 
and creating new ones within the restrictive limits the traditional 
over-all college curriculum. Efforts are under way break through 
the restrictive limits and set curricula fully adequate for the need. 

Simultaneously those parts the German curriculum which had 
stressed natural science and social-science materials were stimulated 
and amplified. The wartime German curriculum develops primarily 
the practical language skills needed for successful prosecution 
the war abroad and home. Secondarily helps give orienta- 
tion regarding Germany and the Germans which sharpens the under- 
standing war issues home, equips the soldier prospective 
participant the work reconstruction for direct contact with 
Germany, and finally helps build basis for sound and realistic 
international post-war understanding. 

The consequences for the future German curriculum American 
colleges are uncertain. There clear trend, however, toward mak- 
ing the curriculum not only cultural and disciplinary, but also prac- 
tically useful far greater extent than ever before. The war has 
made veritable next-door neighbors the continents the world. 
these neighbors get speaking terms with each other, 
may see era teaching the spoken word. 

strong additional stimulus the direction indicated above has 
been work since spring this year the form the language 
classes the foreign area and language work the ASTP. These 
classes train men for practical aural-oral command foreign lan- 
guages everyday situations. The impact the intensive methods 
employed cannot fail affect the regular courses profoundly, even 
though the military need and aim will disappear soon after the cessa- 
tion hostilities. The results this program will watched with 
interest and some extent are ready for study and analysis right 


now. 


THE ROCKEFELLER LANGUAGE CONFERENCE 
Curtis 


CoNFERENCE TEACHING MODERN FOREIGN LANGUAGES was held 
April 23-24, 1943, New York City the invitation the 
Rockefeller What follows intended merely give 
résumé the mimeographed report which was published the 
conclusion the conference. The discussions were informal 
nature and may not accurately represent the views each partici- 
pant every instance. Further, the reduction ninety-one pages 
single-spaced typing the compass this article can scarcely 
avoid leaving some erroneous impressions. However, since this résumé 
intended mainly high-light the conference with view pro- 
viding stimulating ideas our modern language teachers, seems 
the writer that harm can result from dissemination general 
ideas modern language teaching. Unless the present ferment con- 
tinues, shall have lost the effect the yeast that the “intensive 
language courses” have provided. Author’s comments are relegated 
the footnotes. 

The purpose the Conference was investigate the possibility 
incorporating some the good aspects the intensified and other 
new types experimental language courses into the regular courses 


The following were present: Professor Jean Boorsch (French), Yale Uni- 
versity; Dr. Cowan (Linguistics), American Council Learned Societies; 
Professor Rex Crawford (Sociology), University Pennsylvania; Dean 
Henry Grattan Doyle (Romance Languages), George Washington University 
Vice President Stephen Freeman (French), Middlebury College; Professor 
Carl Friedrich (Political Science), Harvard University; Professor 
Goedsche (German), Northwestern University; Professor Otis Green (Span- 
ish), University Pennsylvania; Dr. Robert Hall, Jr. (Italian), US. Armed 
Forces Institute; Professor Kandel (Education), Columbia 
Professor Lester Krakeur (French), Queens College; Professor Harry Kurz 
(Romance Languages), Queens College; Professor Sturgis Leavitt (Spanish), 
University North Carolina; Professor Leonard (Spanish, History), 
University Michigan; Dr. William Moulton (Germanic Linguistics), Yale 
University; Mr. John Marshall, Associate Director for the Humanities, Rocke- 
feller Foundation; Mr. William Berrien (Romance Languages), Assistant Di- 
rector for the Humanities, Rockefeller Foundation. 

The present writer deeply indebted Mr. William Berrian, Assistant 
Director for the Humanities, The Rockefeller Foundation, for his courtesy and 
helpfulness the difficult task summarizing the proceedings this con- 
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given Within the framework these college courses, 
one the representatives the Rockefeller Foundation stated that 
these discussions they were “frankly more interested the 
first two years college [language] than the last two years, 
since most the students enrolled throughout the country are 
those first two years, which represent for them the total their 
language 

The first item the agenda the Conference was discussion 
the “Definition Intensive Courses—Orientation and Approach.” 
The subjects considered under this heading require- 
ments staff and resources for study, review courses already 
operation, the possibilities for making intensive courses more 
generally available part regular college offerings summer 
sessions during the regular year, and new techniques directions 
developed intensive courses which might contribute the im- 
provement regular college courses modern foreign languages. 
Attention centered mainly those courses that “begin from the 
beginning.” The average age the students the time the 
Conference had been around thirty. The good results were attributed, 
among other things, motivation: The students were there because 
they wanted be—motivation important part the success 
these courses. Since such courses have not been taught the 
same way, one conferee said that speak intensive method* 

The high-school language courses, however, were also discussed some 
length. 

This statement immense practical and historical interest since the 
Modern Foreign Language Study arrived the same premise for the high- 
school course. 

course, the reason this conference emphasized the work the first 
two years college language study was that most colleges this the total 
foreign language requirement and accordingly the vast majority college 
language students are found these two years. certainly does not 
imply that this represents the optimum period for foreign language study even 
though should represent accomplishment roughly twice the amount 
that attained two years high school. 

Participants the conference were pretty much agreement that goals 
should the direction level competence attained movement, 
incidentally, which has been growing for some years) rather than the 
direction accepting ideal the minimum requirement now effect. 
other words, accomplishment, and not merely time spent, should the 
criterion. 

Note that the “Foreign Language Study” concluded, Ticknor had done 
one hundred years earlier, that there “no one best method,” 


— 
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was “perhaps unwise,” while another labeled “somewhat mis- 
leading.” 

Several interesting ideas emerged from discussion language 
materials and their use: The teaching language should in- 
tegrated with study the culture which that language 
Give the students great deal opportunity hear the 
language since, you are going foreign country, you are going 
listen more than you are going speak, and you can still get along 
with imperfect speaking knowledge your aural capacity 
well developed the foreign perhaps better use 
only oral-aural approaches the beginning, only later allowing 
the student refer the printed page.” Conversation classes 
should follow definite pattern, with good deal emphasis 
active student participation the speaking, doubt memorization, 
especially the early stages, great importance, particularly 
engraving structure patterns the dialogue everyday speech 
the mind the student. Accelerated courses reading? one our 
universities were reported have yielded excellent student response 
and results. 

turning the possibilities these programs the second- 
ary school level, divergent views developed. Although one speaker 
thought the results with secondary school pupils would mag- 
nificent and another thought would interesting see what 
could done lower age level, doubts were raised the 
necessary leeway the secondary school curriculum, proper motiva- 
tion the students (previously listed important part the 
success these courses), and sufficient number capable instruc- 
tors who for such courses must practically bilingual unless 
native informant (i.e., native the foreign country, the language 
which being taught) also available. 

Toward the end the first morning session, the discussion be- 
came centered the attainment reading knowledge foreign 
language recent years. The reading requirement for the Ph.D. 
too often farce. Undergraduates rarely, ever, use their foreign 
languages for their alleged purpose: read their major field 

Purin and others have striven for this for years. 

Will this valid objective for any, some, all languages after the war? 

Jespersen advocated this decades ago, but with emphasis phonetics. 

*Note here that Professor Morgan’s formula seems apply, i.e., total 
accomplishment reading can readily increased acceleration and 
intensification can any other goal. 
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interest. This largely true because beginning language students 
have been taught though they all were going major the 
language. The emphasis literary materials the two-year col- 
lege language course, together with the exclusive use books re- 
plete with vocabularies and notes, has conditioned students against 
using their language ability, e.g., read non-fiction prose their 
major field interest (in book without its own vocabulary and 
notes!). One administrator arose observe that the usual two-year 
language course meeting three times week was very small time 
unit which achieve all the objectives that had been mentioned 
during the morning (fair knowledge grammar and syntax, ability 
understand largely lecture native speaker, and converse 
freely and with good accent materials classroom range, cul- 
tural backgrounds and geography the foreign country, under- 
standing the foreign people, the vocabulary needed for research 
his own major field, and ready reading ability foreign 
magazine the level our Harper’s). However, also gave the 
Foreign Language Study broadside for setting its sights higher 
than the reading objective. One speaker noted this point that 
the traditional three hours week for two college years allows very 
little done: entirely unsound approach the subject 
teaching languages. The hope was expressed that our language 
students college might take their 180 hours language work 
the rate fifteen hours per week for twelve weeks (instead of, 
present, the rate three hours per week for four semesters each 
sixteen weeks’ duration). When doubt was expressed the 
possibility widespread adoption such scheme, another mem- 
ber the panel suggested six hours week for two semesters’ dura- 
was then brought out that language actually laboratory sub- 


article eleven years ago which tried point the progressive 
realization the various objectives, “Modern Language Objectives,” MLJ, 
XVII, 249 ff. This quite line with the Coleman report which here at- 
tacked. Furthermore, must remembered that Coleman was dealing with 
the two-year high-school course—the college course would naturally ex- 
pected cover its first year substantially what covered two years 
high school. 

University Miami, Coral Gables, Florida, concentrated its lan- 
guage thus years ago, and the University Washington 1937 taught ele- 
mentary courses ten hours week over period one quarter. fact, this 
has been traditional summer schools. 
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ject but has not been scheduled such, have the laboratory sci- 
The first morning session ended with five members stressing 
conversation courses and widespread student demand for them. Two 
concluding statements stand out: “The Modern Foreign Language 
was the Munich the foreign language teachers the 
United States”; “Reading knowledge public enemy number 


The afternoon conference listed the following agenda under the 
title “General problems for consideration redefinition aims 
and orientation content and approach for teaching modern 
foreign languages”: What are the linguistic needs students 
elementary and intermediate courses which should govern the organ- 
ization these courses; The problem phonemic and/or phonetic 
transcription—its advantages and disadvantages for general use 
introductory language courses; Should training speaking the lan- 
guage offered before the student taught read the language; 
Should the study grammar preceded period practical 
usage; Use informants (i.e., native speakers) the teaching 
modern European languages; The place recordings, radio, film, 
and other audio-visual aids; The use the dictionary foreign 
language courses. This session opened with point that had been 
mentioned toward the end the morning session: intensive 
course not only matter more time but different directives— 
the aims are provide the student with independence the use 
the language, and also relate that language number uses, 
among which would the handling materials that are not ex- 
clusively fiction nor fabricated cultural readers, but material 

may historical value note that Beginning German was 
listed the Summer Quarter announcement the University Washington 
early 1942. The course had five hours instruction and five hours 
“reading laboratory” for period nine weeks. While the objective for that 
period was the (now heretical?) reading aim, the approach was oral-aural, 
which was certainly not banned the Coleman report and was emphasized 
stout minority report included it. 

These two statements may seem excessively strong out their context. 
Perhaps might better substitute the phrase “reading objective” for “reading 
knowledge” the second statement. seems reasonable assume that the 
following sentiments were being stressed: Elementary and intermediate courses 
should have other goals addition the acquisition reading knowledge, 
and training speaking and understanding the spoken language should precede 
training reading the language its conventional orthography. 
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some maturity. Along this line was suggested that language 
majors might well required take course work the geography 
and history departments the country whose language they are 
studying. 

There followed period discussion methods, aims, the 
order learning, standards, ete., leaving the summary these 
points for the second morning session. the use phonetic 
phonemic transcriptions, considerable discussion arose. was 
emphasized that the American student the word “zwei,” for ex- 
ample, written the German writes it, contains pitfalls. has 
been conditioned the values had normally assigned the 
letters and “w” and even “ei.” the one hand, some students 
are apt object rather strenuously transcription which not 
German all but has been compounded some linguist (e.g., 
“tsvy”). the other hand, students have been reported furi- 
ous when forced change from what seemed rational spelling 
(“tsvy”) the conventional (“zwei”) more advanced stage. 
Despite past emphasis (in the traditional method) having the 
beginning student hear and pronounce the foreign word time two 
common find third-year students making ridiculous errors pro- 
nunciation which are based orthography. Only subordination 
the eye can rectify this. The student’s pronunciation must per- 
fected before sees misleading conventional spellings. The value 
the mirror (to have students see that their mouths are correctly 
shaped for the various sounds) was emphasized was also the 
practice having recordings which, for example, repeat the word 
“schön” three four times, then pause allow the student 
pronounce the word, and finally repeat again fix the pronuncia- 
tion the student’s mind. The students also should make their own 
recordings for comparison with the model and hear their own 

this point letter from one the absent committee members 
was read; concluded follows: 


fact, worthy deep reflection for language teachers, that the 
vast majority human beings have idea how their voices sound. can 
scarcely expect the student know exactly what sounds producing when 
we, teachers, don’t even realize how our speech sounds! The pain 
individual, listen fifteen-minute recorded broadcast his own 
voice, indescribable! 


126 THE GERMAN QUARTERLY 


think that speaking knowledge these languages [French and German] 
not essential for most scholars and that acquisition such knowledge should 
not made requirement. think, further, that the instruction now given 
departments languages delays the student getting reading knowledge 
and getting speaking knowledge because training reading and speaking 
are confused with one another and because both are confused with delayed 
training composition and the study philology and literature. think, 
therefore, far the social scientist concerned, method instruction 
concentrated upon reading knowledge, should employed. 


This brought the retort: since speaking knowledge lan- 
guage absolute requisite reading, the question answered, 
before the war, after any other time—if they are going learn 
really read, they will jolly well have speak first.” There was 
general agreement that “training speaking [should] precede 
training reading” our modern foreign languages. 

Some discussion followed the value having language 
college requirement and, except for the language teachers them- 
selves, appears that the majority those present felt that both 
mathematics and foreign languages should mandatory upon our 
students that they should least have the opportunity find out 
for themselves the classroom whether not they would inter- 
ested these subjects and whether not they had aptitude for 

While practically all the conferees felt that grammar should 
taught, the consensus opinion was that might better de- 
layed until after usage had been Thus only the abso- 
lute essentials grammar would indicated during the language 
learning process, reserving systematic survey grammatical 


seems your editor that the junior high school has been promoted 
the place for “exploration and guidance” and yet, somehow, has failed 
offer our students rich curriculum for sampling. Here, anywhere, the student 
should find the opportunity take semester foreign language, try- 
out course, discover whether actually has any language aptitude and 
whether really wants more language work. And yet recent study the 
junior high schools one state showed that the junior high schools were charac- 
terized their utter lack language offerings. Cf. the GERMAN QUARTERLY, 
(March, 1942), 104 ff. 

section the Modern Foreign Language Study, will remembered, 
made the same point, and more recently study Mr. Eichholzer Seattle 
outlines the same procedure (cf. Kaulfers, Kefauver, and Roberts, Foreign Lan- 
guages and Cultures American Education [New York: McGraw-Hill, 1942], 
180 ff.). 
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principles treated the latter part the course for purposes 
reference. 


The final session, Saturday morning, had the following topics 
remaining the agenda from the previous day: Use informants 
the teaching modern European languages; The place record- 
ings, radio, film, and other audio-visual aids teaching foreign 
language; and the use the dictionary foreign language courses. 
The theme the Saturday session was “Implementation for courses 
modern foreign languages after the war” and contained the fol- 
lowing items: What materials are indispensable? How are they 
prepared and tested, and whom? Studies needed provide 
more scientific and realistic teaching foreign languages. Possible 
activities language associations beyond clarifying opinion 
the nature and importance language study. What reorientation 
indicated programs study for future teachers secondary 
schools and colleges? Problems administration presented 
revised program study modern foreign languages. Suggestions 
their solution. Summary: the teacher, the materials, the stu- 
dent. 

The session started with the general statement: 

Among number good things that the men linguistic science have 
recently called our attention again, one the need for repetition; another 
the necessity distinguishing between the spoken and written language; 
and the third thing that seems very important calling the attention 
the usability persons who speak the language their native language 
“informants”], regardless their degree cultural attainment. 


Their use was particularly recommended conjunction with reg- 
ular teacher. The function the informant serve the purposes 
repetition and giving the student some idea how the language 
sounds the mouth native who not concerned with grammar 
with semi-pedantic presentation, but who speak nat- 
urally possible. North Carolina and rather large classes, 
which thus obviated conversation, native was used speak 
the classes (mostly their second year Spanish study) his 
native tongue the subject the day’s lesson, thus increasing 
their ability understand what they heard the foreign tongue. 
dealing generally with the whole question informants was 
felt that the student should, possible, have the use several 
that might accustom himself the pronunciation different 
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persons. The point was also stressed that the range materials 
covered the informant each period should carefully delim- 
ited the teacher. Reference was made Bloomfield’s suggestions 
the use informants his Outline Guide the Practical Study 
Foreign Languages (Baltimore, Md.: The Waverly Press, Inc., 
The informant should serve greater function than merely 
give the students opportunity hear the foreign language 
spoken naturally: should also serve promote conversation and 
oral usage general the exclusion the use English while 
work. course, this type instruction for the intensive lan- 
guage course expensive because you need the informants addi- 
tion what you already have now the way staff. you have 
group fifty students intensive course, you would need two 
three informants meet them daily groups five each for 
purpose oral-aural practice. course, the postwar period 
brings with great flow students between different countries, 
the cost informants would decline sharply, for these exchange stu- 
dents could serve this capacity. is, many colleges could even 
now find satisfactory numbers foreign students the campus 
who would glad serve informants intensive language 
courses for nominal stipend—or even volunteers. how 
the informant might fit into our academic scheme, was suggested 
that considered relation foreign languages roughly the 
same capacity the laboratory assistant the sciences. 

Decca, working out recordings language course the form 
play, found that professional actors yielded better results than 
did professors, The difficulties the microphone, alluded edi- 
torially above, constitute one the gravest problems recordings 
for use language instruction. For recordings the first stages 
language materials, least, seems axiomatic that there must 
timed space the record that the student may repeat every 
utterance immediately after has listened it. Quite extensive 
discussion followed upon the availability, rather, lack avail- 
ability, audio-visual aids—recordings, radio, and films—at the 
present time. Films and records have the advantage repeated use; 
ordinary radio programs are not nearly valuable unless the stu- 
dents could study the script before listening the broadcast. 

pamphlet Bloomfield’s practically required reading for every 
modern language teacher. was referred Editorial Letter the 
GERMAN the January, 1944, issue. 
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Attention was then turned Professor Kurz’ article the Janu- 
ary, 1943, issue the Modern Language Journal which re- 
ported the attitude publishers toward non-vocabularized texts. 
The publishers are not willing issue foreign language books with- 
out vocabularies unless the teachers are willing purchase them. 
Abundant evidence indicates that the teachers want their language 
texts equipped with vocabularies, despite the great waste print- 
ing the same words over and over again for each new Some 
appeared favor the printing new words the page where they 
occur, while others objected the mass new words appearing 
each page some such works. was mentioned that our English 
teachers have teach new words without the benefit glossaries— 
why could not foreign language teachers the same? Why should 
not every language student expected own and consult gen- 
eral dietionary, our English students their native language? 
was emphasized that before student should certified have 
acquired working knowledge foreign language,” should 
have had experience with non-vocabularized materials and have 
made use such aids, e.g., standard dictionaries, would nor- 
mally expected use confronted with the necessity using 
the language later on. 

After ten-minute recess, the conference closed with brief series 
off-the-record discussions, some which were summarized 
general terms. The following individual opinions were among those 
reported: many our competent college language teachers are 
being absorbed into army and navy programs, may well that 
the majority them will find their teaching load consists almost 
entirely courses foreign languages and cultures for men and 
women These programs will doubtless have effect 
upon the method, content, and approach postwar college language 
courses, need suitable, adult non-fiction prose our foreign 
language courses, especially the field the social studies. 
The experience the Intensive Language Program the American 
Council Learned Societies demonstrates that the time has come 
for the development the Language Program into Program 


interesting note that the original motion have elementary 
AATG word list prepared was for the purpose providing body words 
which publishers would expected omit from all their German texts. 
was Professor Busse, recall, who emphasized this point the 1932 conven- 
tion the AATG Yale University. 
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Regional Studies with the language the central core, but sur- 
rounded the disciplines history, the social and natural sciences, 
ete. Thus, for example, the student would not studying Turkish 
alone, but rather Turkey and its For language, well 
for other disciplines within the humanities and the social sciences, 
the teamwork between men different fields the utmost sig- 
nificance for future progress the curriculum designed give 
liberal education. That scraps over-departmentalized teaching al- 
together, and the program instruction which represents the best 
cooperative efforts men the languages, the arts, and the social 
sciences going program quite different from any offered 


heretofore. 


University Washington 


| 
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“DIE GEBILDETE UMGANGSSPRACHE” AND OUR 
COLLEGE GRAMMARS: THE GERMAN PRESENT 
TENSE FUTURE MEANING 


JOHN WHYTE 


THE RENEWED and increased emphasis everyday German that has 
come about result our Army Training Programs provides 
interesting point departure for examination our College 
German grammars. Many may well ask what extent our 
formal treatment grammar helpful giving our students 
command informal speech and writing. The average elementary 
grammar, whether German English, what not, bases its mate- 
rial largely formal, literary German English, wholly neglect- 
ing, least strikingly underemphasizing, informal speech and 
writing. All know that even such select group professional 
teachers, who are addicted more formal speech than their fel- 
lows—with the possible exception ministers—speak and write 
informally least ninety-five percent the time. Just why, the 
face this incontrovertible fact, grammars, almost without excep- 
tion, are built formal, literary speech and writing something 
that all grammarians should asked. Whatever their answer, the 
fact remains that one cannot learn cultivated, colloquial speech— 
die gebildete Umgangssprache—from our English, German, other 
grammars. What one can and does learn formal, literary English 
German—which grammatically correct, one has learned and 
can apply the forms and rules, but which sounds hopelessly stilted 
the native American German—and therefore one the 
surest earmarks 

have not attempted analyze our college grammars with re- 
spect their consideration informal speech and writing gen- 
eral, but have limited task analysis the treatment the 
future tense, specifically the present tense future meaning, 
some our commonly used grammars. fairly general knowl- 
edge that German the present tense very often used future 
meaning. One only needs read few pages German, speak 
it, hear spoken, find out how common this use is. Nor does 
one have examine those German writers who are noted for their 
accurate reproduction colloquial speech—cultivated, colloquial 
speech—to prove this point. picked Thomas Mann’s Tonio 
Kröger for illustrations. Now, Thomas Mann very often has his 
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characters speak very formal language—his own language; but the 
school boy characters Tonio Kröger, who are approximately the 
same age our school boys, make frequent use the present tense— 
as, course, does every other German whatever age, unless 
speaks pedantic, bookish German. Here are examples from the first 
eleven pages the Forum edition, Thomas Mann’s Die Schönsten 
Erzählungen: 


Dann gehe ich ein bißchen mit Hansen. 
Und bringe ich dich nach Hause, Hans das nächste Mal begleitest 


mich. 

ist nämlich Don Karlos von Schiller—Ich leihe dir, wenn 
willst. 

Ach nein, sagte Hans Hansen, das laß nur, Tonio. Ich bleibe bei 
meinen Wenn mal bei mir bist, zeige ich sie dir. 

Tag, Jimmerthal, sagte Hans. Ich gehe ein bißchen mit Kröger. Ich 
muß zur Stadt, sagte Jimmerthal, und etwas besorgen, aber ich gehe 
noch ein Stück mit euch. Das sind wohl Fruchtbonbons, die ihr 


habt? Ja, danke, ein paar esse ich. Morgen haben wir wieder 


examination Mann’s Tristan reveals eighteen future ac- 
tions. Twelve these, two thirds, are present tense forms, while 
only six are the infinitive forms with werden. would inter- 
esting task analyze the stylistic reasons for Mann’s choice 
each case either the present tense form the form with werden 
and the infinitive, but such analysis convincing would de- 
mand several pages and would not, course, alter the statistical 
fact the prevalence the use the present tense for future mean- 
ing. further evidence needed that this use the prevailing, 
cultivated, colloquial German, one can get substituting, the 
Tonio Kröger passages above, werden and the infinitive—thereby 
achieving very formal and stilted speech. Additional proof its 
prevalence may gotten from German immigrants their English, 
for among their most frequent mistakes their use English 
the present tense for future meaning—as “Then call you 
tomorrow.” 

But one looks vain most our grammars for recognition 
this philological fact. Thomas, sure, has brief note 
the following effect: “As English, and even more freely, the 
present may take the place the future denote present purpose 
confident expectation; e.g., entschuldigen Sie mich einen Augen- 
blick, ich bin gleich zurück, shall back directly; warte nur, ich 
krieg’ ihn schon, just wait, get him.” (This is, course, wholly 
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inadequate statement.) common with other grammars, Thomas 
has exercises based this use the present tense. Prokosch 
his Comparative Germanic Grammar says: “In New High German 
grammar werden with the infinitive usually designated the 
future tense, but matter fact the future more often ex- 
pressed the present (ich komme morgen), while the form with 
werden expresses probability rather than futurity.” Whether Pro- 
kosch was right not stating categorically this difference be- 
tween futurity and probability, his statement that the future 
German more often expressed the present (particularly in- 
formal German) surely correct. Again, however, one looks vain 
Prokosch and Morgan for any recognition this conclusion 
the exereise material, though the grammar section one does find 
the statement: “The Present denotes certainty referring the fu- 
ture, the future tense denotes probability referring the present: 
Ich komme morgen abend, (certainly) coming tomorrow eve- 
ning. wird (wohl) schon sein, probably here already.” 
(Which also very inadequate statement.) What true 
Prokosch and Morgan, true every other grammar have ex- 
amined. Though occasional grammar may mention, the gram- 
mar section, this use the present tense, know none that uses 
the present tense for exercise material. analysis has not, admit, 
been exhaustive. 

One very good grammar, its exercise under werden auxiliary 
the Future Tense, gives the following assignment: Rewrite the 
following sentences using the future tense. Among the sentences 
put into the future tense are the following: 


Ich reite schnell einem Arzt die Stadt. 

Bist morgen abend Hause? 

Wir bringen ihnen morgen das Geld. 

suchst dein Buch, bis findest. 

Ich bin gleich wieder zuriick. 

Bleibt ihr noch einen Tag, oder reist ihr schon heute? 
siehst mich nie wieder. 

Wir kaufen ihm ein Geschenk seinem Geburtstag. 
Wir besuchen der nächsten Woche unsere Großeltern. 
10. Trägst den Brief auf die Post? 

11. Wir schreiben ihnen noch heute, daß wir kommen, 


12. Gehst morgen die Schule? 


These sentences are all, course, already the future tense, even 
though the forms are present tense forms. What this excellent text- 
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book maker asking the students do, this assignment, 
substitute for good colloquial German much more formal kind— 
kind, moreover, which this grammarian himself certainly does not 
use his own speech. 

One the strangest phenomena the world the in- 
sistence almost all grammarians their grammars gram- 
matical forms which they themselves never only rarely use. The 
best (or worst) example this English that know of, the 
insistence almost all grammarians the Shall you question 
such sentence “Shall you spend your summer Vermont this 
year?” safe wager that not one hundred American gram- 
marians uses that question. Almost without exception they use 
either, “Are you going spend your summer Vermont this year?” 
“Are you spending your summer Vermont this year?” even 
“Will you spend your summer Vermont this year?” Yet they insist 
the poor student learning form which they themselves never 
use, ever,” and which only few “school-marms” use. 
The insistence our German grammarians the exclusive use 
werden with the infinitive not, course, bad the shall you 
case, but bears strong resemblance it. 

This, then, plea for greater recognition cultivated, col- 
loquial German our elementary German grammars, and par- 
ticular for frank acceptance the philological fact the prev- 
alence the German gebildete Umgangssprache the present 
tense future meaning. What needed not substitute for 
Curme, but grammar for elementary German that based 
present-day cultivated colloquial speech. The prerequisite for such 
grammar would examination modern writers, particularly 
their language dialogue. 


Brooklyn College 


PAUL ERNST’S CONCEPTION CLASSICISM 
FOUND HIS DRAMAS* 


THE CLASSICAL ELEMENTS Paul Ernst’s dramas can understood 
only after study the poet’s theories classicism, According 
Ernst drama can classical only shows action, conflict, real- 
istic heroism, and ethical standards. 

Ernst demands that real drama one filled with action. Vietims 
circumstance and characters lacking strong personality fall 
short the standards set—human beings must not mere pup- 
pets and toys fate. That fact Ernst insists upon his statement: 
“Was Drama interessiert, nennt man gewöhnlich Handlung. 
muß vor allen Dingen etwas geschehen, durch die Menschen oder mit 
Action gives strength and value drama. The classicists 
see action the quintessence life’s standards. Ernst’s Der Weg 
zur Form urges that one get away from the unheroic victims cir- 
cumstance which earlier literary trends portray. Dramas are only 
worthy being called such they reveal optimism, Dionysian 
exuberance and Apollonian serenity. attain these, man’s ac- 
tions and thoughts must the creators culture. The drama needs 
these qualities inculcate living values into works which without 
them would mere reflections conditions. 

order produce action there must conflict. Life can 
enriched and made real only taking the battle with fate and 
circumstances. Man, according Ernst, must not blindly 
fate. the ancient Greek fate dramas man always had yield 
the inexorable hand fate. drama can only full vital 
action man struggles. Ernst claims: “Das willenlose Unterliegen ist 
das Alltägliche und deshalb gleichgültig; das Bewegende ist der 
Then, too, classicism teaches that human beings should 
not mere products environment and circumstance. strug- 
gling they should become motive cultural forces. Intellectual and 
moral forces must become weapons with which combat ignoble 
and opposing tendencies. Pegwitz summed this theory from that 


Read entirety before the Germanic Association University Penn- 
sylvania, Feb. 28, 1940, and the Paul Ernst Society Boston, Dec. 28, 1940. 

*Paul Ernst, Der Weg zur Form (Berlin, 1928), 64. 

Ibid., 65. 
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standpoint: “Der Typus des Menschen ist weitgehendem Maße 
abhängig von der ihn umgebenden Kultur. Der Prozeß der Kultur 
aber ist kein vegetativer, nicht einmal ein mit organischen Analogien 
faßbarer; sondern wiederum ist bestimmt vom Menschen, vom 
großen schöpferischen Menschen, welcher nicht Exponent, sondern 
Agens der Kultur 

the third place, this classicism demands realistic heroism. 
not enough that the drama filled with action. The dramatic con- 
flict must imbued with heroism was revealed the ancient 
Greek dramas and reflected modern life. Theoretically, 
classicism wants the moulder ideas, the heroic torchbearer 
for future thought. Pannwitz states that life can reality that 
vital “nur wenn über seine eigne Art hinausstrebt sich selbst zum 
Träger des All überschafft und wiederum alles seiende und sich 
ihm bejaht und Dionysian elements the drama must 
assume realistic attitude. Ernst, too, felt that the duty moulding 
future thought rested with the poets. This feeling has given most 
Ernst’s tragedies not only Dionysian but also Apollonian 
character. The moment Ernst claims: “die Dichter bilden die 
Gefühle, welche die Menschen nach ihnen haben and they 
formulate the essential thoughts and the language that express both 
feelings and thoughts, that point theory finds place his 
dramas. may said that the realistic heroism his dramas 
overshadowed didactie theory. Ernst Lemke has called him “ein 
deutscher Dramatiker ohne but sees that there real 
classicism his works for calls them “Innerlichkeitsdramen der 
Goetheschen Art aus dessen klassischem The 
realism his dramas rests the classics, inspiring, does not 
always result practical heroism, but bears the stamp theoretical 
heroism that points toward the realities life. The pace which 
modern life travels tremendous. Classicism demands certain 
calmness and serenity. many the Dionysian struggles cannot 


find practical expression, but the plots, speeches, and characters 


Paul Pegwitz, Einführung das Werk von Rudolf Pannwitz (1927), 
‘Rudolf Pannwitz, Einführung Nietzsche (München, 1920), Flugblätter 


pp. 
Ernst, Das deutsche Volk und der Dichter von Heute (München, 


1932). 

Lemke, “Paul Ernst, ein deutscher Dramatiker ohne Bühne,” 
Das deutsche Drama, (1934). 

Ibid., 85. 
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the heroes and heroines his dramas reflect realistic heroism 
that invigorating. 

Finally, Ernst’s classicism extols the finer things life. must 
reveal ethical standards. There must ethos well pathos. 

According Ernst’s theory, poetry order real and in- 
spiring must hand hand with religion and ethics: “Religion, 
Kunst and Sittlichkeit entspringen Menschen aus einer Wurzel. 
Zeiten der Gesittung stimmen ihre Lehren und Forderungen auch 
zusammen, und ist immer das Zeichen eines ungesitteten Zustandes 
der Menschheit wenn dieses Zusammenstimmen nicht 

How does Ernst arrive this statement? What are the ethical 
norms that laid down? Just Pannwitz stated that there must 
optimistie solution between chaos one hand and cosmos 
the Ernst, too, claimed that the tragedy life must 
never negate life itself. 

would most unethical life and its purposes were said 
account. Ethics demands that the life, even 
they meet with apparent failure, noble endeavors. Ernst felt that 
tragedy was caused the conflict between the desire for integra- 
tion and human limitation. The hero must have high ideals. Even 
sensual desires and material things drag him down, must not 
give up. Only the tragic conflict worthy life’s real purpose. 
“Religion, Kunst und Sittlichkeit” form the foundation upon which 
life must built. 

With the aid the above statement one can realize that Ernst 
was anxious that poets should aim give tragedy the highest mo- 
tives. Ernst felt that there must conflict religion, art, and ethics 
were not the sole rulers men’s lives. Since life, however, has 
Dionysian urges well Apollonian calm, tragedy must enter 
upon the scene. deviation from ethical norms carries with con- 
flict and despair. Man’s conflicting nature the root tragedy. 
one can attain Apollonian serenity without struggle. at- 
tained, only done after the high standards religion, culture 
and ethics have been won: “Das Tragische ist die Vorstufe des 
Religiösen. Die Tragödie ist der Ausdruck der Verzweiflung Gott 
und Gottes 

Paul Ernst, Der Weg zur Form, 435. 

Rudolf Pannwitz, Aus dem Chaos zur Gemeinschaft (München, 1921), 
Flugblätter 

Paul Ernst, Das deutsche Volk und der Dichter von Heute (München, 
1932). 
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Having shown that the standards classicism demanded 
Ernst are action, conflict, realistic heroism, and ethics, will prove 
interest see how his tragedies agree with deviate from these 
requirements. His plays may divided into those taken from Greek 
mythology history and those having plots non-Greek character. 
both types the above mentioned aspects will found play 
important although this article confines itself the former. 

The tragedy Demetrios (1903) treats both mythology and his- 
tory. Since the hero this drama the last descendant the house 
Heracles, the play links Greek mythology and history. The play 
has vivid plot and dramatic situations: 


The love affair between Kallirhoe, daughter aristocratic Spartan, and 
Pytheas, slave, forms dramatic start. Her cousin also deeply love with 
her and taunts Pytheas for his love her. anger Pytheas stabs Theridas 
death. The slave sentenced crucified; intervention seems any 
avail. However, had always worn the token Apollo, royal insignia. 
Just before the execution, this token noticed and royal honors are paid 
the youth the supposed son the late king. Nabis, who since has been 
ruling tyrant, greatly alarmed. Nabis, seriously wounded battle, 
urges the youth marry his daughter gain popularity. The aristocratic 
Kallirhoe commits suicide while Pytheas-Demetrios, for both slave and 
son royalty, weds Komaetho, Nabis’ daughter. Really, still loves Kallirhoe, 
and Komaetho calls popular demagogue her chamber, and not receiving 
promises glamorous future from him she betrays him her husband, who 
recommends his execution. The populace, unwilling, and proof asked 
whether Demetrios the last the house Heracles. The old nurse swears 
before the crowd that the rightful heir; the crowd demands stab the 
nurse show that she not his mother. cannot; admits the 
illegitimate son the king. Then indignant aristocrat stabs him, who 
both slave and prince, shouting: “Dann fall auf dem beschmutzten Thron, 


There depth plot and action. The play, however, fails 
success the stage, first, because the chapter from history from 
which the plot taken too remote and, the second place, 
much too detailed for subject taken almost from obscurity. Action 
present, but for the two important reasons just stated will re- 
main unappreciated action. 

The play has conflict. The dual nature the hero, who both 
royal and menial, the inner form the conflict. The nature the 
conflict quite harmony with ancient tragedies which the 
heroes were high station and the plots involved important prob- 


Demetrios, Act 
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lems. From the plot evident that the outer conflict that 
aristocracy versus the masses. This phase the conflict based 
upon Ernst’s own theory: “Je höher der Mensch steht, desto häufiger 
sieht sich Mittelpunkt mehrerer 

There also considerable realistie heroism. The Pytheas- 
Demetrios nature struggles and meets with dangers. Life’s problems 
are not avoided, but reality approached from heroic standpoint. 
This heroism linked closely with the fourth quality, ethics, for 
true heroism, true reality see victory not life itself but the 
survival ethical principles. Faesi has clearly pointed out this 
phase Demetrios’ character: “Frei steht Schlußakt schon 
über den Dingen, die feindlich und beschmutzend ihn heran- 
kriechen. Und als das Leben schließlich noch retten könnte, 
wirft es, das Geheimnis seiner zweideutigen Abstammung für sich 
behaltend, letzten Moment stolz verächtlich weg, sich befreiend, 
sich 

Not alone this act genuine heroism portrays the ethical qual- 
ities this drama. Injustice condemned; failure aim for the 
highest life disastrous; lofty qualities, such motherly love 
and filial devotion, honesty, right and truth are upheld. Nabis meets 
his doom for unjust ruler; Kallirhoe died for she had given 
her love one who was not entirely what wanted be. De- 
metrios dual personality: his Pytheas nature slavish, his 
Demetrios nature royal. Only the end the play these two 
natures become truly blended, where out filial love shows that 
both prince and slave. Dire fate had his lot this point 
for was not entirely royal descent and therefore had right 

Ernst’s second drama taken from the classics, Ariadne auf Naxos, 
taken purely from mythology. are confronted with person, 
who slew her monstrous father out love for Theseus, despised 
for the deed the people, but gains forgiveness and eternal bliss 
from Dionysus. Such drama appeals the mind; conveys men- 
tal action throughout; the senses play part grasping the mean- 
ing this work. Therefore, the drama lacks that type action 
which are accustomed. play which error and redemption 
have the leading part must challenge the intellect, but mental ac- 


Der Weg zur Form, 132. 
Robert Faesi, Paul Ernst und die neuklassischen Bestrebungen Drama 
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tion, though not the usual visible kind, nevertheless action. 
That drama mental action can have confliet evident from 
the great antithesis between right and wrong and that one ac- 
companied attributes the mind well feelings, known 
Apollonian and Dionysian, blend these, causes confliet, but 
only union them can really harmonious condition at- 
tained. 
The first conflict finds expression Theseus’ words, just after 
Ariadne has told him she not good: 
Ach, welcher Mensch ist gut? 
Wir helfen uns einander, gut werden, 
Denn jener dunkle Urgrund ruht uns, 
Und keine reine Einsicht, klarer Wille 
Kann ihn zerstören, und das höhre Wesen, 
Das über ihm, scheint oftmals schwach sein; 
Und Hoffnungen, Gedanken, Pläne steigen 
Oft die Höhe aus dem dunkeln Grund, 
Doch wissen wir, sind nur böse Träume, 
Und gut wird immer unser Leben 


Also the words the priest who tells Ariadne she has done wrong 
and deserves the wrath the people, brings out the conflict between 
right and wrong: 

Wir sind nicht Götter; doch wir ahnen Gott, 

Wenn wir den Trieb unsrer Brust bezwingen 

Und tun, was recht ist.” 


This leads the second conflict. Man follows his feelings, his 
passions and becomes stained; the intellect often points en- 
tirely different solution earthly problems, Ariadne’s impulses led 
her slay her father. Yet the blending impulses with the gifts 
the mind, the union that which Nietzsche has termed the 
Dionysian and Apollonian, the end the conflict. When Dionysus 
raises Ariadne the clouds and forgives her, this obtained. Feel- 
ings and true impulses understood with Apollonian mind form 
the real essence harmony. Praising knowledge and intellect merely 
for intellectual reasons true criterion mental faculties. When 
conscious endeavor, however, guides impulse and feeling, then 
real appreciation the two often conflicting faculties has been 
reached. Ernst put these convincing words into the mouth 


Ariadne auf Naxos, Act 
Idem, Act II. 
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Dionysus: 
Was ist die Klarheit, denn, mit der ihr prahlt, 
Und der bewußte Wille; Eine See 
Durch Wirbelsturm bewegt nächt’gen Dunkel, 
Daß das Atom steht feindlich zum Atom; 
Das ist das Leben; einen Augenblick 
einem schmalen Streif reißt das Gewölk, 
Und flüchtig zuckt ein Mondstrahl auf die See: 
Das ist, was ihr bewußten Willen 


Realistic heroism, too, finds place Ariadne auf Naxos. 
principally portrayed three characters. Ariadne true herself. 
She faces the outcome her misdeed boldly, but when she sees that 
neither she nor Theseus can escape the enraged crowds, she willing 
accept the helping hand divinity. She becomes symbolic 
Dionysian heroism. The ill-fated Theseus also hero. The realistic 
feature his heroism his battling for cause that him seems 
right and his perseverance even the thought tragic outcome. 
Ernst’s hero dies trying secure aid for Ariadne while Greek 
mythology Theseus forsook Ariadne. The third instance realistic 
heroism Dionysus’ interest Ariadne. The thought that the gods 
are interested life’s struggles and sorrows gives life more than 
transient importance. demonstrates that real heroism this 
world finds echo the eternal forces. Dionysus steps down 
earth and states: 

Nur Leben leidet, und von allem Leben 


Seid ihr das Höchste, leidet ihr tiefsten. 
ward ich Mensch, weil ich die Menschen liebte.” 


This leads the ethical values the drama, Even 
Theseus perishes and Ariadne does not find earthly happiness, the 
play not tragedy the real sense but, Ernst has called it, 
“Schauspiel.” Dionysus does not merely sympathize with men, but 
reveals himself giver love and helper. 

Ernst his Weg zur Form says tragedy never negates the pur- 
poses life, but gives value life. Here Ernst uses the verb 
“bejahen.” the erring Ariadne lifted from this world, for divin- 
ity aids earnestly striving mortals and removes gloom and despair 
for those who are able find solace divine compassion. tragic 
outcome here does not mean everlasting doom, joy characteristic 
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the highest aims and prineiples life found the close 
the drama when Ariadne enveloped heavenly light finds eter- 
nal bliss. 

The last Ernst’s dramas taken from Greek antiquity, Kassan- 
dra, like the one just exhibits mainly mental action. Even 
though has changes scenery, the palace Troy and the 
grove the Muses, the city gate Troy, and the interior Apollo’s 
temple, all which appeal the eye and intensify the plot, never- 
theless there are too many long speeches full food for thought 
make the action really theatrical. Still, this drama has strong con- 
flict. expressed the desire Kassandra both true 
seeress Apollo and the same time devoted member her 
family. seeress she must follow the Apollonian principles which 
stand above the problems daily life. Dionysian in- 
volved earthly problems. Here lies the conflict, for Kassandra 
cannot turn away from earthly relationships time when heav- 
enly duties were calling. 

Although she possessed the gift prophecy and could see 
advance the downfall her royal family and the defeat Troy, 
she, too, was enveloped this disaster, After her brother Hector had 
led her the grove the Muses, she bade him leave: 


Ich brauche keinen Schutz der Menschen mehr. 
Ich fühle, daß mich nun mein Gott beschützt.” 


Yet spite this feeling, her devotion and interest for her loved 
ones made her unfit truly divine, and the god wisdom told 
her that long she was mortal his glance would only awaken 
her the accusing conscience. This the tragic conflict which the 
Weg. zur Form claimed was produced the struggle between the 
desire for integration and human limitation. 

Kassandra the realistic heroism centered around this con- 
flict; Kassandra struggling both divine and human. She has 
learned that one cannot only devoted the divine here, for the 
Dionysian elements man draw one magnet back earth, 
and one honest his search for heavenly things, one has 
learned appreciate the maxim “know thyself,” then person has 
come realize that conscience angel judgment says that 
one perfect enough divine. not heaven that draws 


Kassandra, Act II. 
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back earth, our guilt. Kassandra felt this when she ex- 
claimed: 
Ich selber bin es, die nicht nahen darf. 


Warum, warum? Den Engel seh ich stehn, 
Der mich Innern anklagt vor mir selbst.” 


Kassandra’s heroism revealed that she saw the truth this 
statement, and went back into the world human beings share 
their lot person and the same time proclaim the true oracles 
Apollo. Thus she linked the Apollonian and Dionysian attributes. 

this heroism, finally, lie part the ethical merits the drama. 
The service which she was doomed hard and, part, futile, 
most difficult attempt lead erring human beings right 
path showing them their wrongs and the same time predicting 
them the dire results that must come from such acts. People 
not want hear it. Even Apollo told Kassandra her difficult task 
she left his presence: 

Dann wird ein unerträglich fürchterliches 
Mitleiden kommen über deine Seele, 

Und ihre Blindheit wirst leiten wollen, 

Weil den armen Menschen helfen willst; 
Doch wenn sprichst, werden sie erstaunt 
Dir die Augen schaun, die Köpfe schütteln 
Und deiner Wahrheit nicht das Kleinste glauben 
Und gehn und dich verlassen; denn sie wollen 
von der Priesterin nicht Wahrheit hören, 
Nur die Bestätigung der eignen Lüge.” 


This faithful performance duty wins for Kassandra the love 
Apollo. Thus religious touch added the drama which re- 
moves its utter gloom and stamps upon the life the earnestly striv- 
ing heroine the feeling that the conflict earth has not been 
vain. These ethical values have been expressed Kutzbach: 
die bildhaft schaubare, dramatisch, nicht theatralisch ablaufende Darstellung 
eines überpersönlichen, symbolischen Geschehens bringt eine tiefe Sinn- 
deutung von Leid und Tod und ein Wissen Rangstufen der Erkenntnis und 
der Gottesnähe ins Erlebnis der 


only degrees that moral perfection can attained, that 
Act IV. 
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the proximity divine forces continually manifests itself those 
who are cognizant their own short-comings and earnestly try 
solve the problems given them. the other hand, however, those 
who fail heed the warning voice God and conscience, and glory 
their own merits must overtaken sorrow and disaster. 
this drama like many the Greek tragedies preaches mighty 
sermon. Even though its plot based antiquity, its message 
still prophetie today world filled with such ominous rumblings 
those that once shook the ill-fated Troy. 

have thus seen how Ernst employed action, confliet, realistie 
heroism, and ethical standards all his serious dramas based 
antique themes endeavor give them what regarded 
the true stamp classicism. Ermatinger wrote this classical- 
idealistic style Ernst’s dramas one “der die Wirklichkeit 
dichterischen Werk einer Welt geistiger Beziehungen verwesent- 
have demonstrated how tried convey the real- 
ities the drama Apollonian and Dionysian factors, revive the 
ideal Greek tragedies, and imbue his works with intellectual 
well ethical values. The trends apparent these creative works, 
as, for example, the case Lessing, are traced the author’s 
own critical theory. 


University Pennsylvania 
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THE 10th February, 1933, Thomas Mann delivered his last 
lecture German soil, reading the Leiden und Größe Richard 
Wagners the Auditorium maximum the University Munich. 
early 1911 had written: “Was ich Richard Wagner 
Kunstglück und verdanke, kann ich nie vergessen 
und sollte ich mich noch weit Geiste von ihm 
Wagner’s influence reflected conspicuously his early works. 
Moreover Thomas Mann acknowledged this debt and numerous 
occasions paid direct tribute. was but natural that Thomas Mann’s 
name became linked the publie mind with that Wagner. When 
1933 Germany well France, Holland, and Belgium planned 
celebrations commemoration the fiftieth year the composer’s 
death, the principal speaker selected was Thomas Mann. Could 
there have been more fitting choice! 

order present the Wagner speech Paris, Brussels, and 
Amsterdam, Thomas Mann left Germany February 11, expecting 
return some months later. April arrived Switzerland for 
brief rest. The German picture had changed considerably 
since his departure. The Reichstag had been burned and the present 
regime had been consolidating its power. Nevertheless Thomas Mann 
was planning return Germany, but was dissuaded Mrs. 
Mann and his daughter Erika, who, however, made last visit 
their Munich home order secure the completed portion 
the Joseph manuscript. From Munich she telephoned that the 
“weather was very bad.” Erika urged her father remain Switz- 
erland await developments. Thomas Mann became reconciled 
spending the next few months away from home, for hoped the 
developments Germany might transitory. The date their 
departure from Germany remained fixed the minds Dr. and 
Mrs. Thomas Mann for also marked their wedding anniversary. 

Months lengthened into years, and during the five years from 
1933 1938 his home was Kiissnacht the Vierwaldstättersee. 
Thus was the beginning his exile. The first series trips 
America was made 1934. 1936 Thomas Mann was again 
America, this time accept honorary degree from Harvard. 
had been reluctant interrupt his work undertake this trip, and 


*Thomas Mann, Rede und Antwort (Berlin, 1922), 360. 
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was upon the persuasion Fritz Strich, professor the Univer- 
sity Bern and well known historian literature, that even- 
tually decided Cambridge receive the degree person. 
was December this year that the University Bonn revoked 
the honorary degree which had previously bestowed upon him. 
returned America again 1937 and February addressed 
the faculty and student body Yale University. The Yale Univer- 
sity Library became the recipient collection Thomas Mann’s 
books and manuscripts. Subsequently made tour the country, 
lecturing The Coming Victory Democracy many cities. 
1938 established his American residence Princeton University 
where taught courses Goethe, the history the novel, and his 
own works. the summer 1939 traveled through Holland, 
Switzerland, Sweden, and England, and the outbreak the war 
found him Stockholm. Heeding the caution friends, canceled 
his return passage Swedish ship, flew England, and returned 
the United States the Washington. From 1939 1940 con- 
tinued lecture Princeton. The extremes and dampness the 
Eastern climate, however, proved detrimental his health— 
The following year had house built Pacific Palisades. The 
location superb. Broad windows extending along two sides the 
study afford him view the Pacific and the hills bordering it. His 
life, although interrupted intermittent trips the East, follows 
regular pattern, the daily morning hours being devoted con- 
tinued writing. 

The Joseph tetralogy, begun Germany and continued Switz- 
erland, was completed Palisades “under the serene Egyp- 
tian-like sky Within reach his desk chair there 
stands, among the comparatively few books that was able 
bring with him from Germany, edition his beloved Goethe. 
The salvaging the Goethe edition was coincidence. Thomas 
Mann’s emulation Goethe secret for has testified 
frequently. Referring Faust and Joseph before audience 
the Library Congress, November 17, 1942, confessed: “Faust 
symbol humanity and become something like that was the 
clandestine tendency the Joseph 

The question, how long Thomas Mann has worked the Joseph 


*Thomas Mann, The Theme the Joseph Books (Washington, 1942), 
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novels, fatuous one sense. Friedrich Hebbel once was asked 
elderly lady, how many months and years had been required 
write Die Nibelungen. The reply that was the product life- 
time startled the old lady but was not meant impertinent 
answer. “Wie oft trägt ein Dichter schon etwas sich, für ihn 
geheimen ist schon da, fehlt bloß die äußere Handarbeit 
sichtbarer then point Thomas Mann’s 
first preoccupation with the Joseph theme, with the reserva- 
tion that are considering only the external stimulus, which 
turn was met inner readiness for the subject. Even though the 
outer stimulation was incidental, does shed welcome light the 
development the 

1925 the painter Ebers, friend Mrs. Mann and son the 
Egyptologist Georg Ebers, asked Thomas Mann write preface 
series drawings illustrating the story Joseph. Although 
Thomas Mann was not disposed write the preface, the subject 
matter the drawings intrigued him such extent that re- 
read several times the Joseph legend the family Bible. Gradually 
plan write three religious-historical short stories took root 
his mind, One was deal with the Reformation and revolve about 
the personalities Luther and Erasmus; the central character 
another was Phillip depicted against the background the 
Spanish Counter Reformation; material for the third was pro- 
vided the “Urzeit” and center about Joseph. The plan, 
know, was not carried out its original form. The first two wings 
the historical triptych were dropped and the third, originally 
thought approximate the length Tod Venedig, has become 
voluminous tetralogy. sure, does end with the death 
Jacob, conformity with the original scheme. The German text 
the fourth volume, Joseph der Ernährer, was printed Bermann 
Fischer Stockholm and bound Switzerland. Oddly enough, 
passed through Germany. Unfortunately not available Amer- 
ica the present time, the other hand, the story Thamar, 
complete short story inserted Joseph der Ernährer, gives 
foretaste the Just Mann makes use slender bib- 


*Ferdinand Lion, Thomas Mann seiner Zeit (Ziirich, 1935), 95. 

Mann revealed some the facts his Sketch Life, pub- 
lished limited edition Paris 1930. Other details learned the 
course conversation with him. 

*Thomas Mann, Thamar (Los Angeles: Privatdruck der Pazifischen Presse, 
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lical thread write the Joseph story proper, fills and in- 
terprets Thamar’s röle biblical history recounted the thirty- 
eighth chapter Genesis. views Thamar the prototype 
the strong-willed and resolute woman whose determination be- 
come forbear Christ recognizes obstacles. The little volume 
offers further evidence Thomas Mann’s ability fuse the con- 
crete into the timeless or, prefers call it, the mythical. 
Thomas Mann has been favored having had able transla- 
tor Mrs. Lowe-Porter. matter regret that she 
decided retire—she quite old—after having completed transla- 
tion the fourth Joseph volume. Thomas Mann appreciative 
her work. “Manchmal weist die Übersetzung kleine Mißverständ- 
nisse auf aber auch diese sind ausgezeichnetem Englisch aus- 
gedrückt,” remarked jocularly few months ago. Agnes 
Meyer, wife the publisher the Washington Post rendered The 
Coming Vietory Democracy well, but doubtful other elaims 
her time will permit her undertake further translations. 
George Marek, who translated Thou shalt have other gods 
before (the title the unpublished German text Das Gesetz), 
the first story contained The Ten Commandments (New York, 
1944), has been said that his style exhibits occasional unevenness. 
Thomas Mann feels that this criticism Mr. Marek injustice. 
However, Mr. Marek will have time for further translating. One 
can only hope that Thomas Mann will successful finding 
good translator before completion his eurrent work. pres- 
ent writing modern novel centering around fictional composer. 
the light his self-imposed exile from Germany, interest has 
been focused upon his political activities and beliefs. They have 
undergone radical transformations the course his life. His many 
political essays offer more than adequate material, but should like 
supplement the discussion drawing upon information received 
from him personally. one occasion drew analogy between 
Goethe’s attitude toward the French Revolution and his own toward 
“Die Politisierung des Geistes” reflected Betrachtungen eines 
Unpolitischen written the years 1915 1917. How did express 
himself during that period? find his central point view stated 
one, albeit rather long sentence that laid bare the intellectual 
implications the conflict saw them: 
handelt sich die Politisierung, Literarisierung, Intellektualisierung, 
Radikalisierung Deutschlands, gilt seine “Vermenschlichung” lateinisch- 
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politischen Sinne und seine Enthumanisierung deutschen gilt, das 
Lieblingswort, den Kriegs- und Jubelruf des Zivilisationsliteraten brauchen, 
die Demokratisierung Deutschlands, oder, alles zusammenzufassen und auf 
den Generalnenner bringen: gilt seine 


The object his eriticism that time was “Die Politisierung des 
Geistes” which was the significance imparted democracy the 
Betrachtungen. are able infer that this the meaning 
democracy from the context which the word used throughout 
the book but have his own authority well. addition, 
had written 1926: “Der Grundgedanke meiner ‘Betrachtungen,’ 
daß Demokratie und Politik ein und dasselbe sind, bleibt mir wahr 
und 

The last four pages the Betrachtungen, the entirety which 
constitutes discussion with himself the last analysis, were writ- 
ten the day when negotiations for armistice between Russia 
and Germany were announced. With respect the peace between 
these countries 1917 concluded prophetically: “Der Krieg geht 
weiter; denn das ist kein Krieg. Das ist eine historische Periode, die 
währen mag wie von 1789 bis 1815 oder auch wie von 1618 bis 
Thomas Mann has lived witness this historical epoch but 
his position within that period has shifted radically. And the change 
was not slow coming. 

Not blind the weaknesses, the deficiencies, and the difficulties 
faced the Weimer Republic, Thomas Mann yet strived breathe 
life into the fragile political body since its inception. his famed 
speech, Von deutscher Republik, given the occasion Gerhart 
Hauptmann’s sixtieth birthday, made eloquent plea for Ger- 
man democracy. anticipated critics’ references the views de- 
veloped the Betrachtungen, for the ideas underlying seemingly 
represented antipode the train thought followed Von 
deutscher Republik. knew that would tagged some 
renegade, turncoat, and unprincipled apostate. His counter- 
stroke was masterful, even though would seem have been 
proved futile later events. Citing the hymnodist democracy, 
Walt Whitman, the one hand, and the knight the blue flower, 
Novalis, the other, presented synthesis enlightenment and 
romanticism. propounded social order that held dignified 
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mean between romanticism and enlightenment, mysticism and ra- 
tionalism. The soul-searching entailed the quest for this synthesis 
gave birth concept appearing with increasing frequency 
Thomas Mann’s writings thereafter: the concept humanism. His 
aim was win adherents for the Republic and for what was gen- 
erally called democracy, but which named humanism. the last 
paragraph summarized his views and underscored once more his 
new watchword, humanism. reconciled aesthetic isolation with 
leveling the individual the general, mysticism with ethics, in- 
wardness with politics, and death-bound negation ethical and 
civic values with ethical Appealing the audience, 
implored them yield their still stiff and unaccustomed tongues 
utter the cry: “Es lebe die Republik!” 

the early twenties Thomas Mann’s political views drew nearer 
those held his brother Heinrich Mann, who had virtually cru- 
saded for democratic social order long before the first world con- 
flict. “Heinrich,” told me, “hatte einen politischen Instinkt, den 
ich nie gehabt habe.” Thomas had quarreled severely with his 
brother. Their affrays had not been limited political issues. 
Thomas Mann had resented deeply and had been appalled his 
brother’s ridicule things for which cherished the profoundest 
love. Heinrich Mann’s taunting criticism Wagner’s Lohengrin 
Der Untertan had struck deep. 

1926 Thomas Mann went Paris and addressed French or- 

ganizations endeavor promote understanding between 
France and Germany. His skill building bridge between the 
audience and himself found one striking passage. The thought 
expressed not new but realization its import Thomas Mann 
also inestimable significance for the modification his socio- 
political position writer: 
scheint, daß Frankreich die Musterschiiler Schriftsteller werden, diese aus 
jenen sich rekrutieren—zum Unterschiede von Deutschland, der angehende 
Schriftsteller schon auf der Schule seine soziale Unmöglichkeit erhärten 
pflegt. ist eben doch etwas anderes mit dem Schriftstellertum Frankreich 
als bei uns. Dort ist weit mehr etwas gesellschaftlich Vertrautes und Aner- 
kanntes, eine Laufbahn viel eher, die sogar weit führen kann Staat und 
bei uns reine Dämonie ist, außerstaatlich und außer- 
gesellschaftlich von Grund aus und mit der Vorstellung früher Musterhaftigkeit 
und Harmonie schwer vereinbar wie mit derjenigen späterer akademischer 


Thomas Mann, Pariser Rechenschaft (Berlin, 1926), 88. 
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would exaggeration say that Thomas Mann has 
forced himself deal with socio-political questions. the other 
hand, there element compulsion imposed from without. 
called all his political essays “Zeitdienst, Erfüllung einer sozialen 
Pflicht,” reply question. contradiction involved when 
wrote the introduction English edition his selected 
essays: this wish contribute through the medium language 
the enlightenment the world has been, though not pro- 
founder, least warmer and more passionate feeling than the 
careful, patient devotion the weaving epic has 
not been remorseless activist who looked upon art private 
pastime the individual. Yet there have been hours his life when 
immediate necessities choked back preoccupation with eternal 
values and when general distress and crisis stirred him and de- 
manded attention. Such hours recurred often time went on. 

Was democratic thought deeply anchored Thomas Mann’s con- 
sciousness the time the Paris visit? Three years before had 
attempted convert German youth democracy. But perhaps 
there was bit self-confession when wrote 1926: “Der 
Deutsche verhält sich zur Demokratie wie der alte Germane zum 
Christentum: fürchtet und muß vielleicht fürchten, durch sie 
national geschwächt was not sure his political 
ground. wondered whether enlightened dietatorship might not 
commendable for Europe. Perhaps was necessary, accordance 
with Nietzsche’s demand, find quite new political theories. Only 
one point was emphatie: “Der Weg ins Vordemokratische 
zurück ist jedoch nicht 

Late 1930 addressed Appell die Vernunft audience 
the Beethovensaal Berlin, where had spoken Von deutscher 
Republik seven years before. Anti-democratic forces had gathered 
momentum meanwhile. Their increasing power had been reflected 
the elections September 14. Referring Italy, Thomas Mann 
asserted that the dietatorship Caesar-adventurer was foreign 
the innate nature Germany. Alluding Russia, maintained 
that the dietatorship class was similarly alien her. What was 
his own plan? was vague and not quite certain. Doubts about 
political system compatible with German character were torment- 


Mann, Order the Day (New York, 1942), 
Mann, Pariser Rechenschaft (Berlin, 1926), 89. 
Ibid., 58. 
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ing, for one was able make concrete proposals for anything 
adequate suitable. Since Germany had not been successful 
forming out her inmost nature some new and original political 
theory, should make the best and most personal use the tradi- 
tional and historical, advised. sure, find again, gen- 
eral terms, defense the Weimar Republic. His hostility toward 
National Socialism was unequivocal. 

While Thomas Mann’s addresses 1923 and 1930 were directed 
Germany, Achtung Europa (1935) was warning addressed 
the world large. Circumstances precluded his presentation the 
speech before the “Comité permanent des lettres des arts” the 
League Nations, had was translated into French 
and read his absence. appeal for new militant humanism 
inspired the principles freedom, tolerance, and honest doubt 
constitutes the kernel the essay. 

Maß und Wert written 1936 introduction the first 
volume the journal the same name pointed the tragic cleav- 
age German life between culture and politics. Much harm has 
ensued for Germany from the delusion that one can man 
culture and unpolitical, was his verdict twenty years after the writ- 
ing the Betrachtungen. His renouncement the unpolitical life 
was expressed irrevocably and completely: “Die wertvergleichende 
Gegeneinanderstellung der persönlich-innerlichen Welt und der 
gesellschaftlichen, die Kontrastierung also von Metaphysik und 
Sozialismus, wobei dieser als unfromm, unheilig, bildungswidrig, als 
platter Eudämonismus und Materialismus hingestellt wird, ist heute 
nicht 

Vom kommenden Sieg der Demokratie (1937), written Switz- 
erland but addressed the American public, constitutes Thomas 
Mann’s literary transition from the old world the new. contains 
idea, the importance which cannot overestimated the 
evolution his political philosophy. The old conflicts: life and art, 
civilization and culture, spirit and nature are here reconciled. The 
catalytic agent democracy, used, sure, wide sense, con- 
nected with the highest human attributes, and related the im- 
mutable dignity mankind. Thomas Mann stipulated this 
speech, which delivered American cities, that come close 
art means come close life. Giving the moral definition democ- 


“Thomas Mann, “Maß und Wert,” Achtung Europa! (Stockholm, 1938), 
137. 


LITERATURE EXILE: THOMAS MANN 153 


racy appreciation the dignity man, derived its psy- 
chological definition “aus diesem ihrem Willen zur Versöhnung und 
Vereinigung von Erkenntnis und Kunst, Geist und Leben, Gedanke 
und The harmonious fusion former antitheses revealed 
his endorsement Bergson’s imperative profoundly demo- 
cratic: “Act men thought, think men action!” Thomas 
Mann’s conception eivilization has experienced broadening and 
deepening that now embraces culture and not opposed it. 

One further step was taken: the reconciliation freedom 
and equality. German thought has held the two concepts 
mutually exclusive, for freedom was regarded metaphysical 
individual problem. human beings, variously gifted they are, 
were given absolute freedom, was argued, inequality was the in- 
evitable result. Thomas Mann faced this German problem squarely 
The War and the Future. Awareness its inherent difficulty 
revealed the realization that freedom need the individual 
whereas equality need society and that social equality limits 
the freedom the individual. Thomas Mann solved the problem 
for himself transferring his point vantage from logic that 
ethics. pointed out that Christian humanity has combined in- 
dividual and social principles higher harmony: “The value and 
dignity confers upon the individual, the human soul its imme- 
diate relation God, are not contradicted the equality all 
before God. the contrary, the dignity and the equality are one 
and the same Thomas Mann went say that the hu- 
man adjustment between freedom and equality, the reconciliation 
individual and social demands, constituted the very essence 
democracy. His view the future entailed the application free- 
dom socially limited and integrated individualism interna- 
tional life. 

has not been easy for Thomas Mann attain the politico- 
philosophical position that holds today. has involved conscious 
work himself. was not, himself confessed, innately gifted 
with political instincts. What Fritz Strich once wrote German 
writers applies one more aptly than Thomas Mann: “Der 
deutsche Dichter muß sich selbst der von ihm gesehenen Gestalt 


*Thomas Mann, “Vom kommenden Sieg der Demokratie,” Achtung 


Europa! (Stockholm, 1938), 165. 
Mann, Order the Day (New York, 1942), 251. 
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erziehen und läutern und sein Vertrauen die Magie des Beispiels 

last question the deepest interest us. Where does 
stand relation the Germany the future? has combated 
National Socialism vehemently and continues the talks 
short-waved Europe, but has taken part discussions post- 
war plans? “Amerika gegenüber wäre taktlos, deutsche Politik 
Germans was organized New York under the leadership Albert 
Grzesinski, former Minister the Interior for Prussia. The group 
appealed Thomas Mann identify himself with the Association. 
declined. conversation with Adolf Berle the State De- 
partment, moreover, gathered that the Administration was not 
sympathetie the formation German Government Exile. 
Thomas Mann has consistently refused participate any scheme 
involving the rule Germany the future. His view that Ger- 
man leaders must come from Germany itself, i.e., from the concen- 
tration camps the underground movements, That the matter 
great concern him need not stressed. early 1937 had 
written that recognition German needs will order after the 
present government’s fall. Sitting his desk, manuscript before 
him, declared February, 1944, with earnestness that bespoke 
deep sincerity: “Ich bin, weiß Gott, ein guter Deutscher. Ich bin 
meinem ganzen geistigen Habitus nach und werde sein—bis 
meiner letzten Stunde.” well-known and respected highly 
placed officials Washington. The ethical and moral influence that 
will able exert may immeasurable consequence. His 
concern must not construed, however, absorbing interest 
the location boundary lines. Although writes political 
matters, not politician, either the good the bad mean- 
ing the word. The sense kinship felt him for the German 
part Switzerland, “einer deutschsprachigen Gemeinschaft von 
westeuropäischem Geiste beseelt,” gives more than hint his 
vision for Above and beyond that will, all likelihood, 
become American citizen this year and conscious the 
obligations which that implies. 


University Southern California 


Strich, Dichtung und Zivilisation (Berlin, 1928), 163. 
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METROPOLITAN CHAPTER 


The regular meeting the Metropolitan Chapter was held 
the afternoon November 14, 1943, the Barbizon. The business 
portion consisted report the treasurer, Dr. Maxim Newmark. 

The matter attendance the meetings was discussed. was 
decided hold the next meeting Friday evening, January 21, 
P.M. 

The list officers for the coming year was presented the mem- 
bers and was accepted. There was formal election. (This list 
appeared the January issue the GERMAN QUARTERLY.) 

Dr. Herbert Schueler Queens College gave most interesting 
talk about his work instructor the army iraining center 
Queens College. The course stresses conversation. Some grammar 
also taught but restricted minimum, e.g., dative case sub- 
stituted for genitive and the perfect tense for the imperfect. the 
conversation, artificial situation created, such “Die Groß- 
mutter ist verloren.” Then follow series telephone calls the 
police, neighbors, stores, etc., until Grandmother finally located. 
The vocabulary limited such expressions the student might 
compelled use tracing missing person. Two hours daily 
drill follow the regular instruction. These are supervised drill 
master (informant) who native German. simply speaks and 
the student imitates. 

Your secretary would like add personal word: have since 
spoken young Californian who has taken this training for five 
months and was amazed the fluency with which handled the 
foreign tongue. The young man assured had German back- 
ground. had studied German for two years the University 
California and, course, had linguistic ability. 

Secretary 


MODERN LANGUAGE TEACHERS 
NORTHERN CALIFORNIA 


joint meeting Classical and Modern Language teachers 
Northern California Berkeley, January 15, Professor 
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Morgan made activist speech the immediately desirable pol- 
icy, corporate and individual, for our profession. The optimistic 
tone our chances for more work and better results was unmis- 
takable. 

The discussion was animated interest the army pro- 
grams, but the action suggested was all long-range and far-sighted. 
For instance, something should really done about keeping the 
Modern Language and the Classical and the English teachers 
continuous touch, (1) meetings, (2) the individual (high) 
schools, (3) within the counties, and (4) between the key organiza- 
tions, e.g., between Modern Language teachers’ organizations and 
that Classical Language teachers. Part this suggestion can 
carried out immediately without any further planning: all that 
necessary that the individual teacher, the department head, the 
president the local organization, and the officers the central 
organizations make their policy look for friends, for allies, 
the camps the other (not modern) language teachers. 

the afternoon the Modern Language teachers met them- 
selves discuss articulation between the high schools and colleges. 
was unusually worth-while and lively meeting. One got the 
impression that after the work the committee for the Study 
Education California, and through the work the University’s 
Office Relations with Schools, there fair level individual 
awareness and official initiative also far our languages are 
concerned, and the problem articulation itself gave occasion 
some fine remarks. 

German particular would have had voice, had not Professor 
Morgan been impelled barren moment the discussion rise 
and add the most fruitful viewpoint the day. “In the high schools,” 
said substance, “we have the meeting-point two divergent 
systems education, the ‘education for everybody’ (elementary 
schools) and the ‘higher learning for the able’ Both 
systems are democratic, even their aims are essentially different. 
Necessarily the young man comes point, cross-road, where 
turns from the egalitarian education his training for special 
profession. our high schools the preponderance the first the 
two systems has been completely established. Let satisfied 
with the circumstances, and let glad that the articulation be- 
tween elementary school and high school almost perfect. Conse- 
quently, the colleges have but one course pursue (and they have 
realized that always): plan their programs independently the 
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high schools. Their programs belong the second kind education, 
namely specialization. Therefore, the point articulation between 
college and high school has remain flexible nearly the same 
degree which the articulation between high school and elementary 
school remains rigid. true that the selection, towards higher 
learning, takes place during high school, not merely the end. And 
the languages are portion the testing ground! 

this meeting was felt again that the collaboration between 
high school and college teachers much more vital than articula- 
tion between their programs. our teachers’ organizations should 
stress the high schools more. ought establish tradition that 
the offices distributed, e.g., the president and secretary and coun- 
cil members should chosen from high school teachers, while the 
vice-president and the treasurer and other officers should college 
teachers, and that this arrangement should reversed the next 
election. have abundance leaders either camp. have 
search for them. 

NORBERT 


Stanford University 
HUDSON VALLEY CHAPTER NEWS LETTER 


Miss Helen Ott has sent your editor copy Volume Num- 
ber (December, 1943), the A.A.T.G. Hudson Valley News Let- 
ter, issued 1914 Burdett Avenue, Troy, New York. 

One the most interesting items sheet forty-nine differ- 
ent reasons for studying German, collected from students the 
Albany High School. 

The four legal-size mimeographed sheets contain reports from 
Prof. George Danton Union College, Miss Norma Stengel 
the Delaware Valley Central School, Prof. William Frauenfelder 
Bard College, Miss Mary Corinne Rosebrook the Emma Willard 
School, Professor Ruth Hofrichter Vassar College, and Miss Ott 
the Albany High School. 

The issue teems with personalia, some which were reported 
the last issue the GERMAN QUARTERLY, and serves fine sub- 
stitute for chapter meetings. 


MINNESOTA CHAPTER NEWS LETTER 


Miss Emma Birkmaier has sent Volume VI, Number 
(October-November, 1943), and Number (December-January, 
1943-44), the Minnesota German News which published 


E 
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the Department German the University Minnesota for the 
Minnesota Chapter the The subscription price twenty- 
five cents. Each the two issues hand contains five letter-size 
pages mimeographed each side. 

Volume VI, no. tells texts used the University High 
School, audio-visual aids that may rented from University Ex- 
tension, the AST Program, data about monthly German maga- 
zine (Die Hausfrau, published monthly cost $1.50 per year 
1036 West Juneau Avenue, Milwaukee Wisconsin), Lingua- 
phone records available through University Extension, meetings 
modern language teachers’ groups and the University German Club, 
and large number 

Vol. VI, no. equally interesting. Items general, rather 
than local, interest mentioned are: Elizabeth Burchenal’s Folk 
Dances Germany (G. Schirmer, Inc.) which some teachers may 
find value adjunct their classroom work; and the article 
“Do Teach German Well?” the June, 1943, issue the Jour- 
nal Higher Education, which urges less classics and more twen- 
tieth-century works our German classes. 


DEUTSCHE BLATTER 


Volume no. (October, 1943), the Deutsche Blatter has 
been sent for mention. This forty-page magazine published 
Santiago Chile, and was brought our attention Dr. Karl 
Paetel who one the contributors. 

This issue contains the following articles: Thomas Mann, “Nie- 
möller”; Angel Ossorio Gallardo, “Was ist von den Religionen 
erwarten?”; Leonardo Guzmän, “Einwanderung als Nachkriegspro- 
blem—Amerika und die Einwanderung”; Udo Rukser, “Neue 
Methoden! Weltordnung und Agrarreform”; Karl Paetel, “Ernst 
und Friedrich Georg Jüngers Politische Wandlung.” addition 
there are book reviews and other departments interest. 

The subscription price the U.S.A. $4.00 per year for the 
twelve issues, may ordered from Friedrich Krause, 851 West 
177 Street, New York New York. 


GERMAN ENROLLMENT NEW YORK SCHOOLS 


gratifying able report that there has been in- 
crease almost the German enrollment the high schools 
New York City. the total net increase 488 students for- 
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eign language classes, 300 have been added German. This gain 
put German fourth place, the rank order being Spanish, French, 
Latin, German, Italian. 

unusual interest the fact that this the first time ten 
years that German, well the total foreign language enrollment, 
has shown increase. German reached its high point March, 
1934, with 22,550. From that time declined rapidly, until 
reached low 5,066 October, 1943. Its present registration 
5,366. (Compare this with World War when German, which had 
been first, dropped mere 60!) 

During the past ten years equally serious percentual decline 
was suffered French and Italian. The former does not yet register 
any gains whereas the latter shows increase about 2%. Far 
the lead, and still the increase Spanish. 

Judging the widespread interest foreign languages—evi- 
denced the appearance countless books, courses, records, and 
schools—and view the important international röle the 
United States world affairs, may safely assumed that the 
study foreign languages will continue grow. 

THEODORE HUEBENER 
Acting Director Foreign Languages, 
New York City 


CORRESPONDENCE 


the Editor: 


clearly evidenced the 
animated discussion intensive 
courses foreign language, and 
the points view expressed 
the Conference Language 
Teachers held New York 
April, 1943, and reported 
this issue the GERMAN QUAR- 
TERLY, are witnessing re- 
not time-worn, debate between 
the advocates direct method 
teaching the classroom, and 
those who favor some other ap- 
proach, whether this called 
grammar-translation method, 
reading method, reform method, 


ac 


something else. However, 


have one considerable advantage 
today over our predecessors 
office and even ourselves 
twenty-five years ago. that 
time was hardly possible 
get any objective data the 
comparative results the dif- 
ferent methods teaching. To- 
day these data are available 
great quantity, and all need 
steps secure them. 

not content with purely the- 
oretical discussions the value 
the oral approach language 
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learning. Why don’t apply 
our scientific methods this 
test case? would cost 
some money and require some 
labor; but that ought not 
insuperable obstacle. What 
need have some repre- 
sentative facts concerning the 
present language competence 
and attitude American citi- 
zens who went through the proc- 
language learning 
American high schools and col- 
leges from about 1910 1915, 
such way that can com- 
pare the present status those 
who enjoyed direct method in- 
struction that time, and those 
who did not. 

new “modern foreign language 
study,” not elaborate the 
previous one, but animated 
similar purpose, that at- 
tempting discover what 
what foreign language teach- 
ing, and guide future instruc- 
tional methods accordingly. 

Quincy 
Stanford University 


ess 


the Editor: 


One the most difficult prob- 
lems that the allied leaders face 
their rehabilitation program 
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Post-War Germany will 
the re-education the German 
youth. obtain this end 
should send from here broad- 
minded, experienced educators 
who are perfect command 
the German language and who 
are acquainted with the German 
mentality. Their main task 
would speak over the ra- 
dio, leeture universities, 
conduct open forum discussions 
and thus convince the Ger- 
man youth that they were the 
wrong track and show them 
the way better future. This 
will not military problem 


but psychological one for 
which educators are best fit. 


Elaborate, detailed preparations 
and plans this direction 
should made now. 

JosEPH Von 
College the 
City New York 


The Future the 
AST Program: 


experience with the AST 
program has been quite exhil- 
arating, and convinced that 
the other members the Ger- 
man Department feel about 
just the same way do. The 
program gave chance 
prove, under ideal conditions, 
what language teachers have 
vainly tried propagate the- 


oretically for number years: 
that American students are just 
capable European students 
learning foreign language 
and that with the right concen- 
tration upon essential aims and 
with the correet amount time 
found necessary the profes- 
sion, they can taught mas- 
ter language just efficiently 
anybody else. Heretofore 
have every often been ham- 
pered too skimping allot- 
ment time, the assignment 
students interested the lan- 
guage requirement only 
obstacle overcome before en- 
tering upon their real career, and 
restriction methods en- 
forced upon general un- 
willingness educators rec- 
ognize our needs. 

The ideal conditions, under 
which the AST program has 
been effective, can not, course, 
simply duplicated peace- 
time college curricula, and 
there exists very real danger 
that the lessons the AST 
courses may forgotten. But 
they need not be, the respon- 
sible administrators both the 
high schools and the colleges 
the nation can induced give 
new deal and square deal 
the languages. want 
enjoy the benefits the AST 
courses under peace-time condi- 
tions, shall have spread 
the language courses over 
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74 


greater number years than be- 
fore. The colleges shall probably 
undertaking. But for various 
reasons they can best add 
only limited number hours 
their already large language 
programs, nor the college level 
the most suitable place take 
the elementary teaching 
The proper sphere 
the colleges the teaching 
more advanced and more spe- 
cialized language and literary 
skills, and fulfill their tasks 
more adequately, they must 
allowed rest steadier and 
broader general language basis 
the high schools. the final 
analysis, the challenge offered 
the AST courses comes down 
this: Will the high schools 
the nation provide our colleges 
with enough linquistically pre- 
pared students, the colleges 
can concentrate with greater 
vigor their more specialized 
finishing tasks? 
Ernst Rose 

New York University 


the Editor:* 


The publicity given the Army 
Specialized Training Program 
for the teaching foreign lan- 
guages has aroused popular in- 
terest this subject and has 


This appeared also the New 
York Times, Sunday, January 30, 1944, 


helped stress the importance 
knowledge other idioms. 
Evidence this interest the 
widespread appearance nu- 
merous articles, books, courses, 
and phonograph records, con- 
cerned with the acquisition 
another tongue. 

Unfortunately, however, much 
the popular literature, espe- 
cially feature articles the 
A.S.T.P., has served create the 
impression that acquiring for- 
eign language rather easy 
process and that the school has 
failed teach simple 
skill properly. For decades the 
schools have been 
around, unsuccessful provid- 
ing their pupils with even 
moderate competence mod- 
ern language after several years 
instruction, the 


Army, mirabile dictu, teaches its 


men within few weeks speak 
fluent French, German, Italian, 
Spanish, Chinese, 
Arabic! 

Why can’t this done high 
school and college? 

can—under the same favor- 
able conditions. Those who eu- 
logize the A.S.T.P. fail point 
out that the Army offers 
highly concentrated course, with 
single utilitarian aim, small 
groups selected young men 
who have every inducement 
learn. There nothing novel 
about the methods employed; 


je TON: 
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the teachers are the same who 
have been handling the regular 
college classes for years. The es- 
sential difference, however, 
the length the course; the erux 
the whole matter time. The 
Army devotes hours week 
language [and area] study; 
the high school but five periods 
minutes each. The A.S.T.P. 
actually concentrated course 
six years high school work! 

The present foreign language 
course throughout the United 
States only two years 
length. One may apply the 
popular phrase: too little and 
too late; there not enough 
it, and does not begin early 
enough. 

The practice starting early 
and distributing the course over 
number years well-estab- 
lished. The United States the 
only large country that does not 
so; most the Western na- 
tions begin the study mod- 
ern language shortly after the 
age ten. fact, the schools 
ours. 

almost two score West- 
ern nations, 60% teach for- 
eign language for six years 
more, Sweden leading with 
nine-year course. The United 
States the bottom the 
list. 

Furthermore, over 90% 
these nations require foreign 


language all high school stu- 
dents. Three-quarters them 
require two languages more. 
The only nations offering them 
electives are the English- 
speaking countries: England, 
Canada, U.S.A., Australia, and 
New Zealand. 

The A.S.T.P. program has 
its aim the ability compre- 
hend and speak. Through 
much concentrated practice this 
being attained. The public 
school does not have this single- 
ness aim. Furthermore, the 
limited time and the large 
classes prevent any emulation 
the Army plan. expert has 
figured out that the average 
two-year high school course the 
total time student gets oral 
practice amounts about 
minutes! Compare this with the 
A.S.T.P. conversation periods 
two hours length with groups 
from 10-20 alert young men. 

Despite the limitations 
time, the school has done 
creditable job. Our teachers cov- 
more ground than those 
any other country. Our meth- 
ods are scientific, our textbooks 
are The 
however, must lengthened— 
downward and upward—if 
skill mastery attained. 
The learning language not 
simple; long and cumula- 
tive process, requiring constant 
practice. delaying language 
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study until the high school 
reached, unhappy congestion 
material caused. Further- 
more, the student does not have 
time develop basic language 
habits thoroughly—habits which 
should have acquired earlier 
and with greater ease the pre- 
adolescent period unconscious 
assimilation. 

With the United States enter- 
ing upon era world-wide 
influence, the importance for our 
youth knowledge foreign 
languages obvious. The read- 
ing aim, which was unfortu- 
nate compromise, longer suf- 
fices. Real quality speech and 
writing will demanded 
countless life situations, vast 
army technicians and workers 
will called upon engage 
the task rehabilitation two 
score countries. Foreign markets 


will engage the endeavors 
hosts representatives. The 
public, whole, will eager 
understand the culture and 
languages new neighbors, 
distant peoples. The eyes 
devastated world will turn the 
skill, the wealth, and the gen- 
erosity America for aid. 

Will ready with all 
our technological resources—of 
which language leading fac- 
tor? 

evident that the linguistic 
efficiency our students will 
woefully inadequate unless 
start earlier, increase the length 
the course, and make for- 
eign language obligatory for all 
brighter students. 

THEODORE HUEBENER 
Acting Director 
Foreign Languages, 


New York City 


BOOKS RECEIVED 


Review copies the following books have been received the 


Managing Editor: 


Frederic Cheydleur. Placement Tests Foreign Languages the University 
Wisconsin. Forward Step Education, 1930-1943. Published the 
Bureau Guidance and Records: University Wisconsin, 1943. Pp. 39. 


Vom Kennen zum Können. Eine Anleitung zur Einübung der deutschen Gram- 
matik und eines aktiven allgemeinen und militärischen Wortschatzes. Von 
John Chamberlain, Jr. and Fritz Tiller. New York: Crofts Co., 


1944. Pp. 208. $1.85. 
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Outstanding 


CIVIL MILITARY GERMAN 


ALAN PFEFFER 216 pp., $2.50 
because provides varied and unusually complete information about 
present-day Germany and the German people, with emphasis upon 
aspects important for understanding Nazified Germany. Teach- 
ing aids include complete vocabularies, notes, and idiom and verb 
lists. Recommended for courses intermediate advanced conversa- 


tional German, contemporary German civilization, military German. 


INTRODUCTION GERMAN 


LOUIS deVRIES 216 pp., $1.50 


because departure from the conventional grammar, compro- 
mise between streamlined text and compendious reference work. 
The text throughout distinguished its clear exposition ordi- 
narily difficult grammatical concepts. Students interested acquiring 
reading knowledge German technical literature will welcome the 


section entitled Makers German Scientific Literature.” 


you teach these courses and not know these books, 


write for examination copies. 


FARRAR RINEHART. INC. 


232 Madison Avenue, New 


Please mention THE GERMAN QUARTERLY when writing advertisers 
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VOM KENNEN 
ZUM KONNEN 


Chamberlain and Tiller 


for the new trend— 
combined review-grammar (in German), exercise and 
composition book for use after completion basic 
grammar. Its lessons, two pages each, carry the 
student from the stage acquaintance with the language 
(kennen) mastery its practical use (können). 


Published January 1944, 208 pp., $1.85 


101 Fifth Ave., New York N.Y. 


MIDDLEBURY COLLEGE 
GERMAN SCHOOL 


July August 17, 1944 


Located the picturesque village Bristol, about thirteen miles from the 
Middlebury College Campus. 


DIRECTOR: Professor Ernst Feise, the Johns Hopkins University, Balti- 
more, 


CURRICULUM 


Language practice courses (grammar and oral practice, composition, ad- 
vanced composition, interpretation and stylistics) 

Cultural courses: German art, civilization. 

Literature courses: various periods. 


SOCIAL LIFE THE SCHOOL 


Singing German folksongs, lectures dealing with cultural aspects 
Germany faculty and visiting lecturers, musicales, week-end ex- 
cursions with picnics the foothills the Green Mountains, folk- 
dancing. 


Information concerning admission, courses, reading list, self-help, and 
scholarships may secured from Werner Neuse, Dean, Middlebury 
College, Middlebury, Vt. 


Please mention THE GERMAN QUARTERLY when writing advertisers 
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For Your fittention 


Morgan READING GERMAN 


Fifteen readings the field popular science, 

Strothmann which combine limited vocabulary high utility 
with prose style moderate maturity. Pages 
reading alternate with pages word-building and 
word-analysis. Tried out Stanford. May follow 
any first-year German grammar. Bayard Morgan 
and Frederick Strothmann, both Stanford Uni- 
versity where the material was tried out before pub- 
lication. $1.75 


GERMAN READING Sharp 
GRAMMAR 


Aimed developing early reading ability and un- 
derstanding words and constructions, this read- 
ing-approach grammar offers large amount aver- 
age German. Essential grammatical principles are 
introduced sequence according their frequency 
and importance. Vocabulary limited mastery 
the “first thousand” words the Minimum Standard 
German Vocabulary. Word formation and families 
are emphasized. $2.00 


Strothmann 


Chiles INTERMEDIATE 
GERMAN READINGS 


Varied material from older and contemporary Ger- 
man literature, chosen for reading enjoyment and 
especially adapted for rapid reading. Edited with 
biographies, footnotes, and vocabulary. $1.60 


Boston New York 


Ginn and Company 


Atlanta Dallas Columbus San Francisco Toronto 


Please mention THE GERMAN QUARTERLY when writing advertisers 
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CASH PAID FOR 
GERMAN BOOKS!!! 


purchase large libraries small collections good litera- 
ture, standard sets, technical works, rare books, manuscripts, 
autographs etc. (No textbooks wanted.) you have German 
books sell please write the 


SCHOENHOF BOOK COMPANY 
Established 1856 
Harvard Square, Cambridge 38, Mass. 


DICTIONARIES AND GRAMMARS 
FOR LANGUAGES. 
SEND FOR OUR FREE CATALOG. 


THE SPANISH TEACHERS’ JOURNAL 


HISPANIA 


Established 1917 
AURELIO Editor 1917-1926; ALFRED COESTER, Editor 1927-1941 


Published the American Association Teachers Spanish 
An: pes GRATTAN DOYLE, The George Washington University, Washington, 


E. Herman Hespsrt, Eppizs RUTH HUTTON, MARJORIZ JOHNSTON, WALTER T. 
PHıLLıps, JOHN T. Rein, FLORENCE HALL SENDER. 


fore Manager, EMILIO L. GUERRA, Benjamin Franklin High School, New York 


HISPANIA appears four times a year, in February, May, October, and December. 


Subscription (including membership in the Association), $2.00 a year; foreign countries, 
40 cents additional for postage. Each number contains practical and scholarly articles for 
teachers of Spanish and Portuguese, including helpful hints for teachers new to the field. 
A sample copy will be sent on request to the Secretary-Treasurer of the Association. Ad- 
dress subscriptions and inquiries about membership to: 


GRAYDON S. DELAND, Secretary-Treasurer, American Association of Teachers of 
Spanish, Denison University, Granville, Ohio. 


HISPANIA is an ideal medium through which to reach the organized Spanish 
teachers of the United States. For advertising rates, address the Business Manager. 


Articles, news notes, and books for review should addressed the 


Please mention THE GERMAN QUARTERLY when writing advertisers 


THE GERMAN QUARTERLY 


Two New Texts that Grew the Classroom 


MODERN GERMAN 


HOW READ, WRITE AND SPEAK 
ROBERT LOHAN, Ph.D. 


For Your Beginning Classes 


What new this textbook? First, Readings are current and simple language, 
carefully graded, offering entirely new material. Second, Conversations 
modern colloquial speech show European conditions and the way social, eco- 
nomic and intellectual life differs from that America. Third, The Grammar, 
written lively, amusing style, simplified the utmost. There are “strong” 
and “weak” verbs; general rules that can mastered hour cover the four 
declensions; the subjunctive and word order are taught uniquely simple 
method. Emphasis current usage. List Price, $2.75 


GERMAN LIFE LITERATURE 


ROBERT LOHAN, Ph.D. 


For Your Intermediate and 
Advanced Classes 


The living masterpieces German literature, condensed form, for the first 
time are made easy read marginal notes and visible vocabulary, with 
lively account their history and background. Only those facts are given which 
interest American students. The concept world literature stressed. Instead 
reading one two works, students will have introduction all the 
masterpieces. The present volume ends with Schiller’s early works. second 
volume, preparation, will cover the 19th and 20th centuries. List Price, $2.00 


THE AUTHOR these two important new books distinguished educator 
with wide experience the United States and abroad. 


For Examination Copies, Write 


FREDERICK UNGAR PUBLISHING CO. 
105 East 24th Street, Dept. New York 10, 


Please mention THE GERMAN QUARTERLY when writing advertisers 


THE GERMAN QUARTERLY 


Here are some the comments professors 
concerning 


Essential 
German 


EDWARD FRANKLIN HAUCH 


Head, Department German, Hamilton College 
consider one the best planned beginner’s books that 
know.” 
“The best German grammar have seen years.” 


have used this year with beginners and has been 
very satisfactory.” 


“Excellently edited skilfully arranged.” 


very concentrated and the same time practical, realistic 
and unusual approach.” 


“An outstanding achievement modernized grammar- 
. = . 
reader combination.” 


Illustrations, exercises, supplements, vocabularies 


280 pages $1.75 


Have you your copy? 


PUBLISHED: THE OXFORD BOOK GERMAN 
PROSE. From Luther Rilke. Chosen, edited and annotated 
Fiedler. 684 pages. $3.50. 


OXFORD UNIVERSITY PRESS, 114 Fifth Avenue 
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THE MODERN LANGUAGE JOURNAL SAYS: 


“It covers condensed form—but completely, the fundamentals 
German grammar. Even the most casual examination must reveal the 
qualities this book. Curts’ new, complete, and 
not only outstanding piece work; definitely 


About Paul 
BASIC GERMAN 


now used 


California 

Chicago 

Harvard 

Yale 

Notre Dame 

Ohio State 

Duke 

New York 

School Military 
Govt., Va. 

So. California 

U.C.L.A. 

Pittsburgh 

Middlebury College 

Boston 

Rutgers 

Toronto 

Tulane 

Vanderbilt 

St. Louis 

WashingtonandLee 


CURTS Wesleyan Uni- 
versity has taken the core German 
grammar and made beginner’s 
book which meets intensive train- 
ing requirements completely, that 
wartime demands have doubled its 


sales! 


Students master grammar funda- 
mentals and gain substantial work- 
ing vocabulary thorough, com- 


pact, integrated lessons, 


BASIC GERMAN also prac- 
tical reference! includes Review 
Exercises (placed the end the 
book preserve unity and sequence 
Appendix, Weak and 
Strong Verb Lists, Index, and Vo- 


cabularies. 128 pages $1.25 


For your approval copy, 


PRENTICE-HALL, 


FIFTH AVENUE 
NEW YORK N.Y. 


CONVERSATIONAL GERMAN 
FOR BEGINNING AND REFRESHER COURSES 


and 


distinctly new and different approach German, 
for college students, developed with the Area and 
Language group the A.S.T. program the Uni- 
versity Wisconsin. Direct, practical, and refresh- 
ing its 


VOM ALLTAG ZUR LITERATUR 


COMPOSITION AND CONVERSATION BOOK 
FOR COLLEGE CLASSES 


The title suggests the variety materials this new 
text: 


Section gives the student thorough drill every- 
day German. 


Section treats German music and art, well 
literature. 


One the special features: novel use illustra- 
tive material for formal and free composition. This 
extends conversational ability from everyday topics 
art, music, and literature. 


HOLT Fourth Avenue New York 10, N.Y. 


GEORGE BANTA PUBLISHING COMPANY, MENASHA, WISCONSIN 
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